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TANZANIA PARTICIPATORY POVERTY ASSESSMENT:
A FIELD GUIDE
INTRODUCTION
Introduction to the PPA Guide

This guide has been prepared to assst ressarchers who will be going to different
pats of Tawzania to generae informaion on the povety and vulnerability
Studtion in the country, and how this rdaes to policy. The guide is intended to be
used as an easy-toreach generd reference text. Research teams should note that it
is not a subgtitute for other important documents and/or communications thet have
been shared with them by PPA management. As such the teams will need to
ensure that they meet their contracted and expected obligations regardless of what
the guide suggests. Similarly, researchers are advised to use the guide as a generd
framework to refer to NOT as a prescription of what must be done.

Why do we need a guide?

The purpose of any guide is to provide some kind of a “road mgp’. As its name
uggests, a guide is only intended to provide guidance NOT directives.  Specific
objectives of this guide, therefore, will include:

Providing guidance on the process to be followed by the teamsin the field;

Ensuring a consstency in gpproach to the fiddwork;

Providing a quick reference on the methods that the team can use; and,

Putting “under one roof”, for easy reference, the objectives, process, methods
and overdl framework for the implementation of the PPR.

How isthis guide organised?

Thlng|de has been organised into 8 main sections, namdly:
Section 1: An Introduction that spells out the main objectives of the guide;
Section 2: On PPA Themes,
Section 3: On thefiddwork process
Section 4: On PLA methodology
Section 5: On Tools and methods
Section 6: On andysis of informetion
Section 7: On recording and writing reports
Section 8: On team composition and roles
Section 9: On policy summaries

Section 1 introduces the quide, outlining objectives and seting the guide in the
context of the PPA dedign.

Section 2 summarises the two key themes of the Second Tanzania PPA. It dso

explans in a bit of detall how the didrict research teams are expected to develop
these into more detailed research outlines that are to be followed a Didtrict leve.



Section 3 details the process that will be followed for the fiddwork, induding key
milestones, sequencing of mgor activities, and important outputs.

Sction 4 looks at PLA methodology: the principles main features, behaviours
and attitudes, €fc.

Section 5 outlines some of the specific methodsitools that can be used by the
ressarch teams. Only a limited sdection of methods is made here dthough great
efort is made to indude a wide spectrum of methods to enable flexibility in
choice by the teams.

Section 6: This section specificaly focuses on andyss of information from the
fidd. It spdls out some of the techniques tha ae required for enhancing the
andysisof PRA -type information from the fidd.

Section 7: This section is on Recording and Writing Reports. The main objective
of the section is to encourage researchers to proactively work on ther report
writing <kills with a view to improving the way poor peopleés voices ae
articulated.

Section 8 discusses teeam composition and roles.

Section 9 gives summaries of sdected policies. Owing to the very large number of
policies, and dso given the amount of detal that can be contaned in the actud
policy documents, the number of summaries has been limited to 11. Smilaly the
policies have dso been presented in summay form, modly highlighting their
genesis, objective and expected outcomes.

1.4 Howisthe PPA related to other poverty institutions?

The Tanzania PPA is coordinaied by a Steering Committee, working under the
auspices of the Research and Andyss Working Group (RAWG). The latter
reports to the Macro-Economy Divison of the Presdent's Office, Planning and
Privatisation. The lead implementing partner for the PPA is the Economic and
Socid Research Foundation (ESRF) while the other implementing partners are;

The Presdent’ s Office, Planning and Privatisation (PO-PP)

The Nationa Bureau of Statistics (NBS)

The Ministry of Finance (MoF)

Thelngtitute of Development Studies, University of Dar es Sdaam

Chrigtian Socid Services Commission (CSSC)

Concern for Development Initiativesin Africa (forDIA)

Maarifa ni Ufunguo

Women's Research and Documentation Project (WRDP)

. The Pagtordists and Indigenous NGO’ s Forum (PINGOs Forum)

10. Action Aid, Tanzania

11. African Medical Research Foundation (AMREF)

12. Concern Worldwide, Tanzania

13. Save the Children, UK

14. CARE, Internationa
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20 THE TANZANIA PARTICIPATORY POVERTY ASSESSMENT

2.1 WhatisaPPA?

A Paticipatory Poverty Assessment (PPA) has been defined as “ ... an
indrument for induding poor people's views in the andyss of poverty and the
formulation of Srategies to reduce it through public policy” ™.

An important characteristic of any PPA is that its process starts with grass-
roots paticipatory andyss and didogue, and culminates in grester
underdanding of policy implications and hence better policies In turn this is
expected to lead to more effective action for poverty reduction.

Thus a PPA ams to improve poverty reduction actions by promoting
improved undergtanding of policy impacts (or ggps in policy) and how thee
affect poor people. More specificdly, therefore, PPAs can lead to better
poverty reduction processes through:
0 inceasng and broadening of paticpation of poor people themsdves
(leading to increased ownership);
o aticulating the voices of the poor, thus enriching understanding;
0 providing quick and high qudity informetion in a cos-effective way;
and

0 edablishing new rdationships between policy-makers, savice
provides, Civil Socdey Organistions, donors and  communities
themsaves.

A PPA thus amsto achieve four key things:
- better understanding of poverty
new condituencies for anti-poverty action
enhanced accountability to poor people
more effective policies and action

2.2 Objectivesof the Tanzania PPA?

The current Tanzania PPA has three specific objectives, namely:

(1) Enhancing, through in-depth description and andyss research  participants
and policy makers understanding of key poverty issues.
(2) Exploring:

(a) the difference and sometimes competing priority needs of poor people.
(b) thelikely impact of policies
(c) tradeoffs and potentid compromises between diverse interests in order
to develop “best bet” recommendations for poverty dleviation.
(3) Fadiliteting the condructive engagement of civil society in propoor policy-
making processes.

! Andy Norton and others (2000): “A Rough Guide to PPAS’.
2 For adetailed description of Tanzania PPA objectives see the Project Design Documen.



2.3. Resear ch themes and questions

The Tanzania PPA ams to focus atention on the “vulnerability of different socid
groups to ‘extreme poveaty and ther diverse experiences trying to prevent,

survive and/or overcomeit”>,

More specificaly, the PPA Research Teamswill am to learn about:

(& The concept of “vulnerability” and who is vulnerable.
(b) Theforcestha make people vulnerable and lead to (further) impoverishment.
(c) “Coping mechanisms’ a individua, household and community levels

A key task for each of the research teams will be to “customize’ the research
themes and questions to their sdlected field research Sites.

A more detailed breskdown of the key research questions follows:
(A) The Concept of Vulnerability
Research Questions:

(1) How do people experience and perceve the rdaionship between
poverty and vulnerability?

(2) Which socid groups are perceved in diverse communities to be
paticularly vulnerable?

To what extent are specific socid groups (eg. femde-headed households)

recognized and considered to be vulnerable in dl settings?

Wha characterigics do community members see as particularly relevant in

asxssing whether one socid group versus another is  categoricaly

“vulnerable’?

(B) Causes and Consequences of Vulnerability

(3) Environment and vulnerability
(3.1.) Popular perceptions
- Wha environmenta factors (induding the datus of naturd resource and

cdimatic conditions) do people percaeve as dfecting — and how — ther
vulnerability to becoming poor(er)?
What patterns do people percaive regarding:
(& environmenta conditions, and,
(b) Government response?
What do people think can be done by themsdves and by policy makers a
different leves to reduce the frequency, intensty and impact of
impoverishing environmenta conditions?

(3.2)) Environmenta Degradation (e.g. soil, pasture, forest and fisheries)

% Source: The Tanzania Participatory Poverty Assessment Process, Project Description, Prepared by the
Economic and Socid Research Foundation, December 2001.



How does environmentd degradation affect the wel-beng ad
vulnerability of different socid groups (e.g. women and/or small farmers)?

(33) “Natural” Disagters (e.g. drought, floods, etc)
In what ways do naturd disssters affect the well-being of diverse socid
groups?
To what extent are some groups more vulnerable than others to the
negative effects of naturd disasters?
How do people (a individud, household and community leves) cope with
naturd disasters?
How can Government (at different levels) support locd responses to
naturd disagters, and how should it intervene?
What is the relaionship between vulnerability and seasondity?

(4) Livelihoods and Vulnerability

What role does “child labour” (i.e that which precludes formd education)
play in household draegies to minimize rik and dave off  aisolute
poverty? How do children themsdves view this drategy, especidly with
repect to ther longterm vulnerability as individuds? What trend do they
perceive vulnerability to be taking (increasing or decreasing)?

How different is the vulnerability experienced by unemployed rurd and
urban youth from that of other socia groups?

Do the livdihood options open to paticular socid groups (eg. women
versus men and people with disabilities) mean that some are inherently
more vulnerable than others?

What forms of vulnerability are associated with specific liveihoods?

What is the rdationship between land ownership (or lack thereof) and
vulnerality vis-a-vis diverse socid groups?

(41) Hazardousand “illegd” Liveihoods
Why do people engage in hazadous and illegd livdihoods (eg.
proditution and poaching)? What is the rdationship between these
livelihoods and “vulnerahility”?
How do some of the worgt forms of child labour affect the short and long-
term vulnerability of children?
How can Government facilitate people shifting from hazardous and illegd
to safe and legitimate liveihoods?

(5) “Economic Reforms’ and Vulnerability

(51) Accessto quality socid services and markets
What is the rdationship between access to qudity socid services and
vulnerability of aparticular socid group?
How do illiteracy and innumeracy contribute to individuas vulnerability?
To what extent has the recent collgpse of public socid services increased
people s vulnerahility



(5.2.) Policy Shocks
What effect has the sudden remova of agricultura subsdies had on the
well-being and vulnerability of particular socid groups?

(5.3.) Cash-Crop Price Fluctuations
What effect does cash crop price fluctuation have on the vulnerability of
smdl-holder farmers.

(6) Good Governance and Vulnerability

(61)Corrupt|on
How does corruption in socid service ddivery dfect  people’s
vulneraaility?
How does corruption affect different socid groups access to socid
services?
What suggestions do people have for reducing corruption in socd service
ddivery?

(6.2) Unegud policy influence between industrid and smadl-scale operators (eg.
atisand versus indugrid miners and fishermen)

- Do some socid groups experience and percelve themsdves as essentidly
“excduded” from policy debates in generd and about poverty dleviation in
particular?

Do community members perceive Government, a vaious levds, as
having been “ cgptured” by dite interest groups?

Does the limited policy-voice of cetan socd groups affect ther
vulnerability? If so, how?

(7) “Socid Power” and Vulnerability
How does the exduson (or diminished influence) of specn‘lc socid  groups
in household and community decson-meking processes  affect  ther
vulnerahility?
What forms of sodd exduson ggnificantly increese the vulnerability of
cartain socid groups?
What socid groups are mogt affected by excluson from or limited voice in
households and community decisonmaking processes?

(8) Physcal Abuse and Vulnerability
Wha forms of phydcd abuse are perpetrated agang paticular socid
groups?
Does the mere threat of physcd d&wuse curtal liveihoods andior
underminewdl|-being?
What messures ae taken by individuds, households and communities to
guard againg physcd abuse?

(9) Hedth and VVulnerability
What is the rddionship between “hedth” and vulnerability of individuds
and households?



(9. 1) HIV/AIDS and VVulnerability

(10

How does HIV/AIDS affect the well-beng of individuds households and
communities?

Do the experiences of HIV/AIDS infection and careteking differ between
socid groups?

What are the consequences of HIV/AIDS postive parents for children and
grand parents?

What affects the quality of home care provided to HIV/AIDS patients?

How do HIV/AIDS postive households cope with the loss of productive
labour? Does the significance of lost Iabour vary according to livelihood?

Do HIV/AIDS postive individuds and households suffer from “socid
excluson”?

Wha can Government do to fecilitate grassroots support to HIV/AIDS
affected individuds, households and communities?

Other Shocks and Processes leading to increased vulnerability

C. Coping Mechanisms

(12)

Strategies to “prevent” or avoid crises (eg. moving away from a

drought-prone area) Are they desperaie or gppropriate Strategies—i.e. Do they
empower or, drain energy and cause loss of assets?

What prevention drategies ae employed a individud, housshold and
community levels?

How does membership in one socid group versus ancther affect these
strategies?

Are these drategies changing? Are specific drategies becoming more or
less widespread/effedtive? If so, how and why?

What isthe role of non-farm rura enterprisesin these strategies?

How do power rdations a& household and community levels affect these

coping drategies?

(12) Strategies to “prepare’ for crigs and prevent negative impact (eg bulding-
upfood docks)

What attions have individuds, households, and communities teken to
prepare for negative shocks/processes? What has the outcome been?

Are these drategies (eg. Community-Based Disaster management and
safety-net/care programmes) changing? How? Why?

(13) Strategies to “mitigate’, or diminish, the impact of negative shocks/processes
(eg food-for-work programmes)

Wha actions have individuds households and communities teken to
mitigate the impact of negative shocks/processes? Whet has the outcome
been?

Are thee draegies (eg. Community-Based Disaster management and
safety-net/care programmes) changing? How? Why?

What can Government do to encourage and support grassroot initiatives?

What complementary actions can Government take?



What is the role of livdihoods diversty & the household levd (and

paticularly rurd/urban paring) in mitigating the impact of negative
shocks/processes?

2.4  Categories of vulnerable people

The research agenda that has s0 far been spdt out dso proposes a possble
categoriztion of “vulnerable people’. This lig is only indicative, and is amed &
giving researchers some ideas on where to start. The categories include:

(1) Eldery people
(2) Peoplewith disabilities
(3) Women
0 Femde-headed households
o Widows
0 Teenage mothers
(4) Youth
0 Unemployed urban or rurd youth
(5) Children
Under 5's
Child-headed households
Orphans
Street children
Child labourers
(6) HIV/AIDS &ffected people
o Individuds
0 Households
o Communities
(7) Pestordigts
(8) Hunter-gatherers
(9) Smadl-scae farmers
(10) Rurd landless
(11) People in degraded landscapes
(12) Urban landless and sguatters

O OO0 O0O0

Overdl, therefore, researchers will be expected to make an in-depth enquiry of
who are the vulnerable, why are they vulnerable, and what are they vulnerable to.
The PPA will in this regard focus on what shocks and processes predispose some
people to vulnerability what kind of policy changes might hep to redeem that
Stuaion.

30 HOWWILL THE FIELDWORK BE ORGANISED?

3.1 Site selection

Ste sdection will be undertaken by the reseerch team, working in close consultation
with Didrict officids. The research team will endeavour to use smilar criteria in
sdection as those used for sdection of the Didrict. Thus it is important for research
teams to remember the reasons for which each district was sdected and to atempt to



reflect these reasons in the entire research process. In cases where severd Stes qudify
for sdection on the bass of didrict sdection criteria, preference should be given to
those Stes that present the widest range of diversity with repect to vulnerability.

3.2 Key steps

Feldwork for the Tanzania PPA comes after successful concluson of the design and
traning sages. In both stages researchers have been derted to the importance of
invesing subgantially in the PPA process and “bringing back good information and
andyss’. Inorder to achieve this, the following four steps are envisaged:

3.2.1 Step 1: Paying afirst visit to the Region and the District

During this step research teams will pay courtesy cals on the respective Regiond and
Didtrict Headquarters, meet with relevant officids, and:
share with them information on the planned research, incuding criteria for
seection of the didtrict, research themes and key research questions.
meake find selection of the Stes where the teams will be working.
collect any secondary information thet is both available and relevant to the study;
hold discussons with service ddivery personnd; and,
explore the posshility of working more dosdy with didrict-based personnd with
a view to ganing further ingghts into the politicd and socio-economic landscape
of the didrict.

3.2.2 Step 2: Briefing and initial consultations with the village (site) leadership.

The objective of the briefing is to introduce and explain the idea of the PPA and to
sk leaders support, while a the same time urging them to mobilize communities
for the community and focus group mestings.

3.2.3 Step 3: Consultations at the site (village) level

This gep will comprise of the key consultative meetings with a variety of key
dekeholders operating a the village (dte) leve. The consultations are expected to be
dl indusve, pehgps beginning with a community meeting, and laer bresking into
gndler (focus) group discussons household didogues and key informant interviews
Feld researchers are expected to focus a lot of atention on this gep, as it is a this
stage that the most important information for the research will be generated. Wide use
may be made of PLA/PRA and rdated tools to “bring out the true picture and an
enhanced undergtanding of poverty and wvulnerability”. A high levd of qudity and
andyss will be expected from the teams with respect to the information that will be
presented. Consequently, the reports that will be produced will of necessty be df-
critica in nature and reflecting the relevance of findings to the themes of the PPA and
the research questions.

The main outputs expected out of the fieldwork include:
Feld Activity Reports reflecting the various activities carried out;
Daly Reports (summarizing the objectives, key findings and man conclusons
reached on each day);
A Site Report for each of the Sites covered by the research team.

10



3.2.4 Step 4: Feedback

After dl fidd conaultations have been completed and the prdiminary andyss and
summaries have been done, the research team needs to feedback its key findings to
the community. Usudly this is done through an dl-indusve community mesting. It is
uudly a good idea that individuds that ae sdected by community members
themsdves be given opportunity to present findings. As a rule, the materids thet the
team uses for the feedback should be left behind for the community to use as they
deem fit.

3.3. The Fieldwork Model
3.3.1. Team Composition

Each team will be composed of a Team Leader, 1 Research Associate, 1 Intern
and 3 Research partners. At the village (Site) leve, teams may be assisted by locd
mohbilissrs whose principd role will be to mohbilize communities for medings, assst
with trandation (where necessry), a3 with description and explaning of dSte
issues (such as sengtivities), etc. In ingances where “additiond” team members are
brought onto the team, it will be the Team Leader's responsbility to fully brief and
orient the new member on the objectives, process and gpproach to the participatory

study.

40 “PARTICIPATORY POLICY RESEARCH”
4.1 Positive lnquiry

During the PPA Training Programme, we discussed the pros and cons of vaious

gpproaches to participatory research and concluded that we need to make something

new... something that meets our needs, answered our concerns and belongs to us.

This discusson is ongoing.  Nonethdess, key dements of our methodology-in-the-

making have been agreed upon. For example, we beieve we must:

o Focus on uncovering people€s “success dories’ raher than generdting ligts of
problems to be solved by Government. With regards to the 2002/3 PPA, this
implies

» Learning about effective coping drategies employed (now and in the pas)
a individud, househald and community levels

= Exploring how Government can encourage, fadlitate, buttress and
complement grassroats initiatives to diminish vulnerability

0 Hedp research paticipants see themsdves as key actors in poverty dleviaion
rather than as dependent on inadequate and often unrdiable Government largess

0 Hep ressach paticipants develop a better undersanding of the circumstances
they and their neighbours face

o Creste useful information for policymakers operating a \Village, didrict, nationd
and internationd levels

o Avoid rasng fdse expectaions (eg. the condruction of a new school house or
well as a result of the PPA) by using methods better suited to the participatory
production of locd action plans

11



Each of these dements reflects red world experiences and lessons learnt (oftentimes,
panfully). As such, our dedson to dructure a methodology aound them is
reesongble but full of formidable chalenges. Perhgps chief amongst thee is the
posshility that we will not hift from the “problems-based gpproach” that
characterisess mogt paticipaiory planning processes to a dyle of “podtive inquiry”
better suited to policy purposes.

Some forms of participatory research — most notebly those designed to yidd action
plans — are “problem based.” In other words, they typicdly focus on what is wrong,
broken or missng in peoples lives. In contrast, we want to ask what people do that
works why and how Government can support it. We will do this by asking people to
describe a picture of “successful coping scenarios”  This technique has proven
tremendoudy powerful in nearly twenty years of Appreciative Inquiry.

In some ways, our own dyle of “pogtive inquiry” is not so different from wha we
might hae done otherwise... But it is explicit and purposgful. And we hope that the
process will lead research participants, our own inditutions and Government to reflect
on our divese roes in building hedthy, adversty-resstant communities, households
and individuds

4.2. Participatory Research Methods

There is a lot of misunderstanding about the differences between paticipatory and
other forms of research.  This is undersandable, as some of ther attendant concepts
ae complicated. The confuson is megnified by the misuse (frequently by senior
researchers) of common technical terms.

For example, a “methodology” is different from a “method,” though these words are
often usad interchangegbly. Indeed, a methodology is a way of trying to gather
information and learn about redity. It entals explict rules and many implicit
assumptions about the nature of knowledge, where it comes from and who can get it.
In contrest, methods are the nuts and bolts, or mechanics, of daa collection and
interpretation.  Accordingly, Paticipatory Policy Research is a “methodology” while
the tools it employs in the fidd — such as transects, Venn diagrams, etc. — ae
“methods.”

Paticipaiory methods, like surveys, generate quditaive and quantitetive informetion.
“Quantitetive data’ is information expressed in terms of an amount (e.g. an amount of
food consumption), while “quditaive datd’ is information about the nature of things
(eg. the nature of ill hedth and its consequences for poverty). An example of a
Quantitative quegtion is ‘How many times have you seen a hedth care professond
this year? In contragt, the question ‘Does your house have a thatched or tin roof? is
qudlitative.

It is theefore, mideading to gpesk of “quditative’ versus “quantitative’
methodologies.  Indeed, in most cases it is fa more accurate to pesk of
“paticipatory” versus “survey-based” approaches to research.  One of the man
differences between these agpproaches is that participatory research typicdly uses
openended, rather than closeended quetions. Close and openended questions have

12



different (and, arguably, complimentary) strengths and weekness. An example of a
closeended quedtion is ‘Was the care you received in the hedth dlinic satisfactory?
An example of an openended question is ‘Why didn't you go to the dinic when you
hed mdaria?

Open-ended questions dlow participatory research to andyse research results in
patnership with poor people.  Though this is a unifying trait, important differences
reman between paticipaory methodologies ~ For example, Paticipatory Poverty
Assessments and Participatory Rural Appraisds (PRAsS) use many of the same
methods and can, in practice, look a lot dike. However, when you step closr and
ligen, the dmilarity between the two dissppears.  This is because the primary god of
PPAs is to generate data and understanding to guide macro-level drategies for poverty
dleviation while PRAs am to create plans for locd action.

PPR employs a wide range of methods and/or tools. In the PPA research these may
be combined with any other gppropriate methods (such as Appreciative Inquiry or
Solutions Focus) in order to enrich the qudity of the outcome of the research.
Researchers should aways note the following:

PPR is primarily NOT about methods, and methods are not an end unto
themsel ves— they should only beused to aid a process.

Application of methods should adways be accompanied by discussion during
the exercise and ‘interviewing the diagram’ after completion, to ensure that
reasons why and explanations are recorded. These are often far more
important than the visud output itsdlf.

Visudisng discussons dlows dl present to paticipae in some way as they
can see what has been discussed and can actively participate by moving cards
or stones or writing, etc.

Visud methods are a way of dructuring discussons. They create an ingtant
record of what has been said, so that those who come late, can see what has
been hgppening and ensure tha dl paticipate in recording ther own
discusson.

4.3. PPR Features:
The main features of dl good participatory reseerch are;

Triangulation

Informdity and flexibility

Working in the community

Optima ignorance and appropriate imprecison
Onthe spot andysis

Multi-disciplinary team

Mixing of techniques

13



Triangulation:

This is a method of cross-checking quditaive information. Informetion about the
same thing can be collected in different ways and from at least three sources to
meke sure it isreliable and to see whether it ishiased. Thisis done by:
usng a multi-disciplinary team to collect the information — in other words,
one tha is made up of people with different <ills, experience and
viewpoints,
udng different tools and techniques for collecting and andysing
information; and,
collecting information about the same problem or issue from different
sour ces (from people, from places, and from events and processes).

During the PPA fiddwork, it will be important for researchers to cross-check dl the
information that they obtan from the fidd as this heps in vadidaion of such
information.

4.4. PPR Principles:

The principles of Participaiory Policy Research principles may be described as those
“things’ which govern PPR — the bedrock of PPR methodology and/or practise.
During the course of implementation of PPA activities researchers should ensure that
they adhereto these principles. A few of the principles are outlined below:

sengtivity, flexibility and impartidity of fedllitators

gopropriate conduct, induding dressing, language, €etc.

empowerment, invdvement, mohilisation and mutua benefit

participation of al stake holders (interest groups)

results and action- and policy-oriented.

adaptability to community Stuations

gender sengitivity and respongveness

effective communication

afordability, relevance and cog-effectiveness

multidisciplinary nature

visudly and interactive

bottom-up

45. Behavior and attitudes

Researchers will need to cdosdy watch their behaviours and attitudes as these will
catainly affect the qudity of information thet they will be adle to obtan from
communities. Behaviours and attitudes are closdy rdaed to the principles and they
focus on researchers conduct as they peform ther role as faclitators. The following
lig of behaviours and attitudes is only a guide, and is not exhaudive. In dl instances
PPA researchers should:

Have critical sdf awareness.

Respect and trust the people they work with

Have persond responshbility.

Be honest and open.

Seek diversity.

Cross-check information.

Be prepared to embrace error.

Hand over the perv/stick

Be able to recognise and offset biases

Be curious and observant.

Be humble and sensitive.

14



Learn from locd people

Use their best judgement.

Find out only as much asthey need to know.
Be precise only asfar asthey need to.

Learn in an exploratory and interactive manner.
Have sdf discipline,

Listen and gppreciate detall

5.0 WHICH APPROACHESAND METHODS SHALL WE USE?

There are many approaches and tools or methods that research teams @n use in the
implementation of the fiddwork. This section outlines some of the more commonly
used toolYmethods in paticipatory research but is not exhaudive. The am of the
section is not to present dl the tools that researchers can use. Ingteed, it is to highlight
some of these and to suggest ways in which some of the tools can be used.

5.1. Semi-structured dialogue

Nearly dl the interviews and discussions that the PPA research teams will be involved
in will necesstate the use of Semi-Structured Dialogue (SSD) as the underlying
method of invedtigation. Semi-gtructured didogue uses a checkligs of quedtions
related to each topic of interest. Questions can be added or omitted as gppropriate. It
isaflexible tool which mugt be used sysematicaly in order to produce valid results.

Always remember that whatever exercise that you will be involved in as researchers is
NOT an interview but a DIALOGUE. A key objective is to make the process as
interactive as possible.

An example of SSD:
Topic: How do peoplein this area describe vulnerability?

Key issues and questions:

What are thelocd definitions of vulnerability?
Who arethe vulnerable?

How do people cope with vulnerability?

Questions can be added or omitted as gppropriate.
5.1.1. Key stepsin SSD
During the actua sesson the following steps may be useful:

Always ensure tha you have prepared and read through your checkligt of

quedtions, and that you are familiar with the topic/s that you are going to conduct
an SSD on.

Begin with the traditiond gredting and date that the interview team is here to
learn.

Begin the questioning by referring to someone or something visible.

Conduct the interview informaly and mix the questions with discusson.
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Be openrminded and objective.

Let each team member finish ther line of quedioning (do not interrupt)
unnecessily.

Do not begin with sendtive quesions - carefully lead up to these (use your best
judgement);

Assign clear roles for team members, and rotate these;

Be aware of non-verbd sgnds— for example, are your respondents yawning?

Avoid leading questions ad vaue judgements.

Avoid questions that can be answered with ‘yes or ‘'no’.

Do nat carry on for too long — individuds and groups get tired even if they my be
enthugiagtic about what you are discussing with them.

Make sure that you have a lig of topics and key questions written down in order in
anotebook.

5.1.2. Common mistakesin SSD

As a researcher you should adways be conscious of the common migtekes that are
usudly made while carrying out semi-gtructured didogue. These include:

faling to ligen dosdy

repeeting questions (sometimes because you were not atentive when a respondent
was taking to you).

helping the interviewee give an answer (often done by completing sentences for
respondents).

asking vague or insengitive questions

failing to cross-check atopic, or faling to judge answers (bdieving everything)

asking leading questions

dlowing the interview to go on too long

over-generdisgng findings

reying too much on informetion from the wael-off, more articulate members of
the community, the educated and men

ignoring anything that does nat fit your ideas and preconceptions.

giving too much weight to answers that contain quantitative data; and,

incomplete note-taking.

5.1.3. Analysing findings from semi-structured interviews

The andyds of responses from ungructured or semi-structured interviews can be
more difficult than andysng responses to fixed questionnaire, since there will be
a wide variety of answers, different people will rase different points and some of
the answers might be long.

One way to anayse the responses isto summarise each interview into the main
points that were raised. It may then be possble to create a limited number of
categories of response which will hep to see how many people agree or disgree
with different views. It is dso ussful to report any particularly interesting views
word for word.
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5.2. Community Group DiscussionssCommunity Meetings

Discussions that bring together dl members o the community, for example the
vilage meding, ae cdled community group discussons (or  Community
Mestings). Interacting with a community group together provides access to the
knowledge of severd people & once. There is dso cross-checking from others in
the groups Mog fiddwork dtudtions require thet the firs mgor meding in a
community should involve dl that can dtend from the village. PPA fiddwork will
find such meetings useful as the darting point. They can be usad to introduce the
pupose of the ressarch process, to gat a generd understanding of the man
characteridics of the dte and to begin identifying themes and smdler groups that
the team can work with in later meetings.

Research teams should however know that community graup discussons are not
paticulaly good for reveding sendtive information, and responses may as a
result be mideading. Thus fadlitators should proectively encourage dternative
views and opinions in such discussons, but should equdly be on the lookout for
those who are not paticipating. Informa conversations afterwards can be useful
for getting information from people who did not express ther views during the
community group discussons.

Owing to the often very mixed nature of community groups, research team
members should dways be adequately prepared.

5.3. Focus group discussions

These ae discussons which ae hdd with a rdaivey smdl group of people
(usudly between 6-12), with specidis knowledge or interest in a particular topic.
A fadlitator is chosen to keep the discusson on or around the origind topic, and
to gop individuds dominatiing the discusson. It can bring together people who
have a paticular problem, those who cannot spesk up a large mesetings (such as
women or minaity groups), or those who ae peaiphedly involved in a
community, such as disabled people or ethnic minorities.

Focus groups can dso be used to daify specific topics which a can then be
discussed by alarger group, or can be used as working groups.

In order to have successul focus group discussons the following suggestions
should be consdered by dl teams.

hold the discussons in a comfortable place, with no interruptions, and where
community members are secure and rel axed;

cresie an amosphere of informdity, equdity and trus between group
participants and facilitators;

ensure that there is understanding and agreement within the group about the
purpose of the discussion;

as you fadlitate the discusson promote respect for the right of al participants
to goeek and be ligened to;

ensure that there is an  agreed and open method of recording the discussion,
such asflip charts.
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54.

5.5.

5.6

Key informant inter views/discussions

Thexe interviews focus on deriving information from individuds who have a
gecidis knowledge or <kill in a fidd or topic which the PLA exercise may be
investigating. Such interviewees may, for example, be teechers, community hedth
workers, traditiond birth attendants, locd atisans, eic. Key informants should be
able to answer quedtions about the knowledge and behaviour of others, and give a
good overdl view of the way things work in the community.

Direct observation:

This is one of the most well known, powerful and useful tools in participatory
research. Observing needs to be done in a systematic way, and direct observetion
is a good way to crosscheck people's answers to questions. Checklists can be
used to help ensure certain factors are noted. PPA researchers and team members
need to train themsaves to observe:

Objects: for example a dilapidated toilet a a hedth fadility;

Events: for example cdebraion of the Women's Day in the village, the
market day etc.

Processes: for example a committee meeting to decide on how funds given to
the village will be used;

Relationships: for example the nature of collaboration between locd
Community Based Organisations (CBOs) and the village government; and,
People’s behaviour: for example how do men leaders respond to questions
raised by women regarding the alocation of funds?

The key stepsin drawing up an observation checklist include:

Thinking about the objectives & broad topics of the PRA/PLA exercise
Identifying indicators that you can assess through direct observaion (These
indicators make up the checklist).

During the actud observetion:

Look out for the unexpected (or anything ese that may be rdlevant.

Where possble or necessay paticipate in an  activity (paticipant
observation).

“Standardisg” techniques if different people / team members are making direct
obsarvation.

Overview of broad categories of PLA methods

PLA methods can be grouped in a number of categories. Overdl, one recognises
five broad categories”, namdly:

* This categorisation is only done for convenience asthere are many other broad categories that one
could identify.

18



methods for understanding the areaaround us (analysing space);
methods fa andysng time

methods for prioritisng and ranking; and,

methods for andysng ingtitutions and relationships.

Methods for gender andys's

These methods are not mutualy exclusve.

5.7 Methodsfor exploring and analysing the site (Toolsfor spatial analysis)

As the name suggests, these methods are used for anadysing the space around us.
They ae intended for capturing images, the location of particular features or
dtributes, etc. in a village. Maps and Transect Waks are an example of methods
for examining the area or space in which a community lives and carries out ther
livelihood activities. .

571 Maps:

They are smplified modds that represent information in an easly understandable
form. They are particularly useful because:
they amplify complex information;
the act of drawing maps encourages people to andyse the information they are
usng;
they fadilitate communication;
they simulate discusson;
they increase consensus among team members,
they are an excdlent way of involving community members and discovering
their views.

Maps can be dravn by community members to show the location of households
(socid maps), resources (resource maps), the movement of people (mobility
maps), or some other features. They are thus useful for finding out about an area,
and about how different groups use the area They are dso one way in which
paticular categories of a given populaion perceve the important things in the
villageflcommunity to be. For example, a map drawn by a group of women may
show dfferent features from one of the same area drawn by a group of men, or
one dravn by a group of children. Maps can be combined with wedth ranking
exercises to identify which are the poorest households, femde headed households,
different ethnic groups, number of children in a household, etc.

What isa map therefore? How can it bedrawn?

A map is thus a marking and drawing on the ground by the community members.
It is drawvn with minimum inteference by facilitators or “outsders’. The person
holding the dtick talks about what ghe is drawing. As the map takes shape, more
people become involved, and so want to contribute and make changes. During the
process of drawing researchers ought to be very atentive to the comments that are
made as the mgp takes shgpe These comments, didogue and sometimes
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aguments often reved a wedth of informaion and andyds that is useful to the
understanding that researchers will be seeking.

Maps can be drawn for many topics, such as

avillage s use of natura resources, forests, water, soils, etc.
socid and resdentid drification (wedth, ethnicity, religion, etc.)
fidd and land use

mohility ( where do people go often and why—map the traffic)
population and settlement, etc.

Stepsin drawing maps:

(1) Find out whether the informants know the village and the topic of the mapping
exercise, and who are willing to share their knowledge.

(2) Choose a auitable place (ground, floor, paper) and medium (gticks, Stones,
seeds, pens, pencils, etc) for the map.

(3) Hep the people to get dtated but let them draw the map themsdves. Be
patient and do not interrupt them. Similaly, do not dominate the proceedings
It istheir map. Your roleisto facilitate.

(4) Encourage active paticipation of dl the informants and the use of locd
materiads to represent features on the map. Look out particulaly for the shy
and support them to participate.

(5) Do not put too much information on one map. If there is too much, hep the
people decide if they want to make severd maps, each for a particular
purpose.

(6) Trandfer the map onto paper. If there is an informant who can do it, encourage
him/her to do so.

(7) Note dl useful information which cannot be presented on the map in a
notebook. Remember to indicate the direction and putting a key for the
symbols used.

(8) Cross-check the information on the map by asking severd people if the mep is
accurate. Edablish from those present whether there is anything that they
would like to improve on the map.

(9) Fndly, ask the community to sdect one of their number to copy the mep from
the ground onto a piece of paper. Explain that they can use the mgp for ther
own discussion or when preparing an action plan.

5.7.2 Social and Resource Mapping

A socid/resource mep helps the PLA team to gain understanding of various socid
and economic features of the village. Socid magps can be used to plot dl the
houses in a village, the heads of households members of households and any
other aspects of interest (eg. children in households people with disdhilities
pregnant mothers, etc). On the same map can be plotted the naturd resources of
the village.

Objectives of socid and resource mapping:

To establish didogue with groups of loca people.
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To condruct apicture of loca perceptions of the loca environment.

To explore spatid patterns of resources.

To document access and control arrangements over resources.

To creste basdine information for reference and for usein later discussons.
To empower groups to analyse and better understand their own conditions

5.7.3 Mobility maps:

A “mobility map” shows the movement of people into or out of a given locdity.
Usudly mobility maps show what people move, where to, and the reasons why
they move Thus the maps record, compae and andyse the movements of
different groups in a community, and are a useful indicator of a community’s
contact with the outsde world. The maps can dso be used to identify what takes
particular community members out of the community and what brings others into
that community. In addition, mobility maps can hep researchers assess how much
timeis goent in “movements’ as opposed to other activities.

Stepsin making M obility Maps

1

2

Begin with a discusson on the vaious “things’ that lead to mobility within a
community and between the community and other aress.

Discuss the purpose of the exercise, that is, to see where people spend their
time, and who comes and goesin thevillage.

Ak one of the community members to draw a large circle on the ground to
represent their village.

Encourage various community members to put arows showing movements
into or out of the village. As the drawing progresses remember to ask reasons
why such movement takes place, and find out whether the movements have
adways been like that or whether they are a recent phenomenon.

Egablish more specificdly, for example, where men or women move within
or outsde the village? Why they move and when? etc. Ak community
members to indicate their answers on the map using Sones, leaves, gicks, tc.

Repeat the same process for different categories of people in the community
and for outsders.

Discuss whet people do and how often. Ak, for example, if youth migrating
to the city is good or bad. Whether women traveling to the next Wad to
access hedth facilities is good or bed, etc. Edablish the frequency of
movement.

When the map is completed, encourage community members to share what
they have learned from the exercise.

Ask the community members to sdect one person to copy the mgp from the
ground on to paper for the community to use and keep Make an extra copy for
the study team.

Thefollowmg questions may help in the drawing of a mobility map:

Where do women /menfyouthvboysgirls move, within and outsde the village?
Why? When? How often?

Who comes to the community from esewhere? Where do they come from?
What do they do here? How much time do they spend and often do they
come?
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What are the good and bad things about people coming in or going out of the
village?

Thingsto note while drawing M obility M aps

1

2

3

4

Encourage community members to make the map themselves. Nether the
facilitator nor any community member should dominate the exercise.

Cross-check the information by asking different people about the accuracy of
the map.

Do not put too much information of the map: try to have people focus on
specific issues.

Remember to establish a record sheet for each person. Look at the map output
beow and determine how you want to establish your data sheet hat could lead
osuchamap.

Example of aMobility Map:
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5.7.4 Transect Walks:

Another tool that may be used for andysing the space around us is the Transect
Wak method. A “transect walk” is a walk carried out by a PLA team across a
section of the community dong a predetermined route, seeking to understand
different aspects of the community’s environment and livelihoods as the team
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waks through the village Obsavaion and ligening <kills ae paticulaly
important in the use of this toal.

Transect waks thus dlow PLA team members to get a better idea of what
reources ae avalable underdand how people behave or live tak informdly
about things of locad importance; confirm information about a paticular Stuaion
or problem (for example as a follow up after making maps). They can be used to
rgpidly collect information regarding land or sarvices use, generd hygiene, leve
of poverty, attitudes and concerns and many other things.

PPA rescarchers may thus find these two methods useful in the initid dages of
their research especidly as they get to know more about the community, build
rapport and get a better understanding of the dtate of affairs in which the village is
Stuated.

Stepsin making a Transect Walk

(1) Pan what the team will be looking for (for example vulnerable households
land use, settlement, socid services, eic)

(2) Prepare the questions that you intend to ask the people you meet? Decide with
the whole team the specific topics to be investigated and how team members
will find this out (observation? Question? Making diagrams? etc) Be as
specific as possble so0 you can compare findings a the end.

(3) Agree where each group will wak to, how long the walk will take and, if there
is more than one group, where the team will meet again after the exercise?

Example of a Transect Map
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(4) Ensure that the team is gender balanced, that is, make sure there are women as
well as men, in equal numbersif possble.

(5) Assgn roles to each team member (facilitator, smal group leeders, trandator
if needed, secretary, etc.). Do not forget to prepare for practical needs such as
trandation.

(6) Pan for the materias that will be needed (notebooks, pens or pencils, &c.).

(7) Try at least to walk from one end to the local areato the other.

(8) On the wak, move with members of the community as part of the group. The
group should not be too hig as this may hinder paticipation and is digtracting
to the people you are observing ligen. But keep your eye out for unplanned
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discoveries. Stop from time to time a particular points and take relevant notes
or make diagrams.

(9) After the wak share your findings with other team members. Relate your
findings to the overdl objectives of the studly.

5.8 Methodsfor timeanalysis

Time andyss methods help communities to examine themsdves with regards to
how they use their time (dso noting differences among different categories of
the population) and how they are being affected by the changing times In the
PPA process some atention will, for example, be pad to examining trends of
partticular aspects of poverty or the impact of, say, paticular policies on people’s
livelihoods over time. The most common tools for time andyss are the calendar
of historical events, time trend analysis, calendar of daily activities, and seasonal
calendar.

5.8.1 Calendars

A cdendar is a sysem by which time is divided into fixed periods, marking the
beginning and end of the year. It is a chat showing days weeks, and months in a
particular year. In PLA cdendars are used to discuss events, burdens, and issues
over the year and how they affect the lives of the community. Cdendars are used

to present complex information in diagrammetic form.

Note that a cdendar does not need to dart in January or any particular month or
time of the year. Community members will adways decide when they want ther
cdendar or year to dat. As much as possble dso, cdendars should reflect
indigenous seasond  categories. Team members may in this regard find it useful to
edablish loca names of particular seasons and to edtablish the meening, if any,
behind such names.

PLA uses a variety of cdendars to depict the different agpects of community life
and behaviour. These may be on seesons, hedth, income and expenditure,
agriculturd, or workload caendars.

Stepsin preparing a Calendar:

(1) Ask informants to define a period which they would like to andyse. This may
be a year, decade, given higtoricd period, etc.

(2) In cae of an anud caendar, ask informants to describe ther year: where it
darts and where it ends.

(3) Ak one of the community members to draw a long line on the ground

showing their yer and bresking this into different “segments’, months or
Seasons.

(4) Fedilitate a discusson and account of the main “things’ that happen in a year.

A cdendar may dso be drawn for things that happened in a particular year or
period.
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5.8.2 Seasonal Calendars

These are cdendars which show the main activities, problems, key linkeges and
opportunities throughout the annua cycle in adiagrammetic form.

They are a way of representing seesond variations in dimate, crop sequences,
agricultur and  income-gererating activities, nutrition, hedth and diseeses, debt,
efc. They can hep identify times of shortage — of food, money or time — and the
best time of the year for particular kinds of development work.

The cdendars thus hdp to identify months of greates difficulty and vulnerability
of the people, or other gSgnificant variations that have impact on people's lives
Seasond  cdendars can be drawn in a linear fashion with 12 months to show a
typica year or it can bedrawnin acirde.

A seesond cdendar can be used to summarise;

(1) Indigenous seasons

(2) Climate (rainfall and temperature)

(3) Disease occurrence

(4) Crop sequences (from planting to harvesting)
(5) Crop and animad pests and diseases

(6) Income and expenditure patterns

(7) Income generating activities, etc.

(8) Labour demand for men, women and children
(9) Pricesand marketing

(10 Socid events, annud holidays
(12) Migrations
(12 Quantity or type of food consumed (or digt)

Seasond cdendars can dso be done as higorical seasond cdendars, showing
changes in seasond patterns over the last decades.

How to draw seasonal calendars:

(1) Prepare the materids that you will use in drawing the cdendar. Community
members may use seeds, stones, goat droppings, or other amal and reasonably
uniform counters to “edimate a measure of what they are describing”. Sticks
can be broken in different lengths and used to indicate relative magnitudes. In
this way an entire seasona calendar can be congtructed with gticks, stones, and
Seeds on the ground.

(2) Begin by drawing three (or more) long columns on the ground. The number of
columns you draw will depend on the number of variables or things that you
want to look at in each month/season (Avoid drawing on sand as sand tends to

blur imeges).
(3) Indifferent rows:

show the different months or seasons of the year (first column). It heps if
you can find the locd names for the months or seasons and wha these
mean;
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show what happens a a given period, season or month of the year (second
column);
show how people's lives are dffected by the paticular season or morth
(third column).
As dready noted, you may increese or decreese the number of columns
depending on the number of variables you want to examine,
(4) Fnd out from informants the main characterigics of the different months or
seasons. Compare and contrast the months/seasons.
(5) Pay specid atention to the differences between different months/'seasons and
how these differently affect community activities.
(6) Ask such questions as. “How does March compare with May — is it buger, the
same, or not o busy? By how much doesit differ?’

Other useful questions may be:
In which months are vulnerable people most hard pressed? Why
What is the “best” month, and why?
What isthe “word” month, and why?
What is the busest month?
What are you doing then?
What is the next busest month?
What are you doing then?
How does it compare to other months?
Whét is the next busiest month? Etc.

(7) Combine dl the seasond petterns in one diagram to show corrdaion between
different varigbles and identify any problem or opportunity times within the
yedr.

(8) Cross-check and refine the cdendar throughout the fiddwork. Waich out for
vaiations, which are due to the seasons, and those, which are not rdated to the
Seasons.

(9) Cdendars are a lot of fun but a great source of materids that wil need your

andyss. Do not draw them for granted. You can draw them today and discuss

them the following day snce you need to have an indepth study of dl the
variables and ther possible rdationships.

Example of a seasond cdendar:
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5.8.3 Daily Routine calendar:

The main objective of daly routine cdendars is to undersand the daily patterns of
activities of men, women, children, old, young, employed, unemployed, educated,
uneducated, etc and seasond changes in these patterns.

A daly routine diagram is Smilar to a seasond cdendar in that it helps identify
time condrants (shortages) and opportunities For example, it can hdp in
identifying the most gppropriate time in the day for awomen’s training course.

The daly routine for an individud can be completed ether through an interview
through direct obsarvation, or both. It is ussful to cross-check results by usng
more than one method.

Stepsin making a Daily Calendar

(1) Decide with the whole teeam which group you will focus on (women
teachers, hedth workers, farmers, the elderly the unemployed, etc.).

(2) Dexide if there is a specific topic or problem to focus on (for example
time spent by older women on household chores).

(3) Deveop an gppropriate list of questions for the exercise.

(4) Bring the community together and explain the purpose of making
cdendas (to hdp them and you understand daly condrants and
opportunities and to meke individud, focus group and community
plans.

(5) Form a cirde around a bare spot of ground where a cdendar can be
drawn. Draw with a stick or place a gstick lengthwise or make a line of
sones on the ground to indicate the times of day (eg. hour by hour or
by ealy morning, sunriss morning, midday, evening and night) Let
the people help you decide how ther days are divided.

(6) Pess on the gick to an individud and ask, "Can you show us & what
timein the day you typicaly do whet task?’

(7) Sand back and let People complete ther own cdendars. Use the
questions your prepared in advance to encourage them, eg. "When do
you eat meas?' Encourage the use of stones, seed, ticks and other
loca objects indicate time of day, workload tasks etc.

Examplesof questionsin making Daily Cdendars
On a typicd (or average) day, wha do you do darting from the time ba you
rise up to the time that you go to bed?
How much time does each activity take?

What are the biggest problems you face in carrying out some of the important
tasks?

When do you find time to do unexpected things and what are these activities
(such as care for a sck child, help prepare a funerd, come to a community
meeting, etc.?)

What changes do you note from time to time in this cdenda? See figure
bel ow)
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Thingsto note:

1

2

Encourage people to explan why they might do certain thins a times of
the day (e.g. when they bathe or vist friends, etc.

After the cdendars have been completed. Look a the generd picture it
mekes and encourage discusson of obsacdles and  opportunities (eg.
Where do you think that you spend most of your time and why? Where
would you prefer to spend less time and why?)

If you have helped different groups make daly cdendars (eg. men and
women) bring them dl together to compare cdendars.  Encourage the
community to see where some members are more burdened a more times
d the day than others.

Encourage the people to think of what could be done by the community to
solve problems related to the daily work routine.

Ak a member of the community to copy the cdendar from the ground
onto paper for the community to use and keep. Make an extra copy for the
team.

Example of aDaily Routine Cdendar:
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5.8.4 Oral history and historical profiles
People can be asked to tak about the higtory of a place or a particular Stuation, or

of their own lives, and the results used to build up a picture of what has happened
over time Profiles can dso be made where smple ligs, giving a summary
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overview of the key higoricd events in a community and ther importance for the
present, are compiled.

5.85 Timdines

A time line is a line or flow chart with dates or events dong it showing things thet
heppened in the past up to the present day. Severd time lines can be shown
together to see how events influence esch other, for example, how changes in
paticular policies (such as liberdisation) may have influenced prices and crop
production.

A time line is therefore a tool to help the communities undersdand the past better
in order to andyse present conditions. It can be used to try to predict how things
may change in the future. Time lines help people remember how the bad and good
things have influenced ther lives how they coped with their problems in the pad,
perhaps why the current Stuation exists and wheat the future may hold.

Time lines are vary ussful for planning. By indicating what happened in the pad,
the people may be able to see what they need to do to change or reverse a bad
gtuation, or preserve a good trend. Time lines can dso be usad to cgpture changes
in the life of a programme.

Stepsin making atimeline

(1) Discuss the purpose of the exercise, what people hope to learn about the past
and how information will be collected or written down. Note that to make a
time line, you may choose to make magps showing what the village was like
years ago, or teke a transect wak while asking key informants what things
were like in the pagt, or hold large or smdl group medtings where questions
are asked about the pest.

(2) Decide with the whole team the specific topic or problem to be investigated
and how this will be brought out. Think of questions ahead of time. Be as
goecific as possble so that the higory can hdp answer the main research
questions.

(3) Assg community members to draw a long line on the ground with one end
representing the past and the other end the future.

(4) Ak the people to indicate the main events in the village related to the topic.
For example if the people ae concerned about agriculture, perhgps mgor
droughts, the firs arivd of chemicd fetilizer, the demarcation of land, etc. if
their concan is dout schooling, perhgps the advent of Universd Primary
Education, the building of a paticular school, disuption of school during
wars, etc. Use symbols or locad materias to represent what is said.

(5) Encourage people to explain the causes and effects of the events (eg. why
large numbers of children may have died a certain time, etc.

(6) Help keep the discusson on the topic by asking what importance a higoricd
event may have had on the topic (e.g. a new government, awar, €etc.).

(7) When the time line is completed, have as many people in the community as
possble look at it. Ask someone to explain wha they have learned from their
own higory.
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Thingsto note:

1

Teke time to think about the purpose of the exercdise hdp community
members look for reasons certain events are important, and ther causes and
effects on different members of the community.

Encourage people to think “What will the future be like based on how the past
was and how it isnow”?

It is not important for people to remember actud years and dates. Instead, hep
them reate events to important times like Independence, word wars, politica
regimes, their childhood, etc.

Do not inds on people relating events in the order they happened. The order
will emerge asyou proceed.

Get as many people as possble to participate, men and women from different
interest groups: one person’s view aone may be based or inaccurate

Example4: A Timdine or Higoricd prafile

Village in Northern Sudan

1907 Railway line congtructed

1925 Land regidtration carried out

1927 Private irrigation scheme established Mango trees planted
1935 Firg citrus trees planted

1946 Severe flooding

1956 River shifted, pump dte moved for irrigation scheme

1960 Asphdt road congtructed

1970 Nationdizetion of privateirrigetion scheme

1970-75  Irrigation scheme under Land Reform Administration

1972 Severe drought

1975-85 Irrigation scheme under Agriculturd Production Administration
1976 Condruction of irrigaion pipdine

1978 SHdet Animd Fatening ranch opened: brought water, employment,

fodder, and anima diseases

194 Drought: first permanent settlement of nomeds, first arrival of migrants
from Western Sudan
1985 Irrigation scheme under Department of Horticulture

1988 Locusts destroy sorghum crop

Food destroys houses, kills dl bananatress

Possible questionsto help develop Time Lines

Ed

ucation

What has changed in the qudity and access to education in the last 10-15
years?

What impact have the changes had on children, parents, girls, boys, etc?

What indicators are there to show that the changes are happening?

Who have gained from the changes and who are the losers?

What were the unexpected changes?

Agriculture

Was agyriculture different in your parent’stime, in what ways?



Have farming practices changed since you were a child?

What is dfferent? Isthisagood or bad thing?

Has the avallable land or the condition of the soil changed?

Isit getting easier or harder to be afarmer now compared to the past?

If things continue this way, what will it be like when your children inherit the
land?

Wheét can be done to prevent/preserve this?

5.8.6.Trend Analysis

The man objective of trend andyds is to observe paticular factors and to see
how these may be changing over time, including what impact the changes may be
having on communities

In order to successfully carry out an exercise in trend andyds, it may be useful if
in the first place a group of people are identified who remember far back and can
give a good account of the changes tha have been teking place with respect to
paticular factors. In a number of ingances such groups are condituted by ederly
members of society.

To proceed:

(1) Get together a group of people who can remember far back.

(2) Find aplace which gives participants enough room on the ground

(3) ldentify a topic or tgpics whose trend you and community members want to
andyse (In order to avoid confuson, only one topic should be discussed a a
time in the initid dage, but more than one topic can eventudly be handled, in
particular to alow for comparison of trends an different issues).

(4) Fecilitate a generd discusson on the chosen topic: what community members
think about it, why they want to andyse it, how underganding the trend may
be ussful to them as a community, etc.

(5) Ask one of the community members to draw along line on the ground.

(6) Take the chosen topic, and ask participants to plot a the beginning of the line
the “magnitude’ or “intendty” of the factor they are andysng. They may do
this by putting anumber of stones, circles, or other materias.

(7) They should then proceed with the res of the line dlocaing the dones
(againg a named period or time) and in relaion to their percaved magnitude
of the changes over time.

(8) At dl dages, community andyss should be sought on reasons why and on
impact of changes.

(9) Looking a the trends of vaious issues (eg. Water, populations, trees) will
dlow andyss across these - as some things increese and others decrease.
Remember NOT to go into complicated quantification — use words such as
“more of” or “lessof”.

5.9 Methodsfor prioritising and ranking

Ranking or scoring means putting things in order and it reveds differences
within a population. It heps to identify the man problems or preferences of
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people, and the criteria they use when deciding in what order to place things
Further, it enables the priorities of different people to be compared.

Ranking exercises can be usad in interviews or on ther own and they can leed to
more direct and reveding quesions (for example, Why is corruption a more
serious problem than illiteracy?). Tools such as ranking are very ussful especidly
if they are used to complement semi-dructured interviewing. They may be usd
éther as pat of an interview or separately. Pair-wise ranking, for example, helps
identify the main problems or preferences of individua community members and
their ranking criteria and enables the priorities of different individuds to be easly
compared.

Ranking can dso be useful for collecting sendtive information, especidly on
income and wedth. Informants tend to be more willing to provide reative vaues
regarding their wedlth than absolute figures.

There are severd types of ranking. The most common ones are;

(1) Preference ranking — Where people vote to sdlect priorities.

(2) Pair-wise ranking — Where a mairix is dravn to compare which is the
preferred of two options.

(3) Direct matrix ranking or scoring — A way of identifying criteria for
choodng certan objects. It can be used as a means of understanding the
reasons for loca preferences for such things as tree species or crop varieties.
The criteria are likdy to change from group to group. Women and men may
aso use different criteria

(4) Wealth ranking — Where the communities classfy themsdves into various
categories of well-bang, giving reasons for classficaion as wel as how
people moveinto or out of particular categories.

5.9.1 PreferenceRanking

The main objectives of preference ranking are;
To determine the main preferences of individuds and groups within a set of
items.
To compare the priorities of different groups.

Steps of Preference Ranking

(1) Choose a st of problems or preferences to be prioritised. This could be, for
example farming problems or preferences for domestic animds.

(2) Ask each respondent to give you her/his favoured items in this s, in order of
priority. Although there is no limit to the number of items each respondent can
handle experience shows that about 6-7 items would eeser to manage. Beyond
this the exercise becomes cumbersome for most respondents.

(3) Repeat the exercise for severd respondents

(4) Tabulate the responses.
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Table 1: Example of Preference Ranking of Selected Crops

Maize Coffee Beans Simsim G/Nuts Po
tat
oe
S

Good market | 5 8 4 7 5 5
price

Provides good | 6 o 8 10 5 5
food for the

family

Sort growing | 7 0 8 6 8 8
season

Resistant to| 8 7 1 6 2 3
drought

Not much labour

needed 7 8 5 4 5 4
Seeds readily

available 7 9 6 8 7 9
Resistant to

pests 8 3 6 5 4 4
The yield is good 9 8 6 8 6 6
Does not deplete

soil fertility. 6 7 8 5 4 2
SCORES 64 58 52 62 46 46

5.9.2 Pair-wise Ranking

This is one form of preference ranking. Par-wise ranking dlows the PLA
team to determine the main problems or preferences of individud community
members, identify their ranking ciiteria, and compare the priorities of different
individuds

Stepsin par-wise ranking:

(1) Chooseasat of problems, or preferences, to be prioritised.

(2) Choose with the help of participants (or from previous discusson or from
a tIéey informant), a reasonable number of the mogt important items in this
set’.

(3) Note down each of the selected items on a separate card.

(4 Pace two of the cards in front of the respondent/informant and ask
himher to choose the bigger problem (or more favoured preference)
giving reesons for the choice Mak down the response in the appropriate
box in the priority ranking metrix.

(5) Ask whether the other of the two problems/preferences is in any respect
more important/more popular than the firsd. Note down the criteria in the
ranking criteria matrix.

(6) Present adifferent pair and repeat the comparison.

® Although there is no specific limiit to the number of items one may work with, a number of PLA
practitionersfind large numbers of items rather cumbersome to use.
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(7) Repeat steps 4-6 until dl possble combingtions have been consdered
(and dl boxes of the matrix have been filled).

(8) Lig the problemg/preferences in the order in which the respondent has
ranked them by sorting the cardsin order of priority.

(9) Check with the respondent whether any important problems/preferences
have been omitted from the lig. If there ae any, place them in the
appropriate pogtion in the ranking table.

(10)As a useful crosscheck D the responses, complete the ranking sesson by
aking the regpondent about the biggest problem (or most favoured
preference) in the lig (eg., “If you could grow only one crop vaiety,

which one would you choose?’
(11)Repeat the par-wise ranking exercise for a number of individuds and
tabulate their responses.
Table2: Example: Pair-wise ranking of selected crops
Millet G/Nuts | Simsim | Peas Beans | Score | Rank
Beans Beans Beans Dura Beans | XXX |3 2
Peas Peas Peas Dura XXX XXX |2 3
Dura Dura Dura XXX XXX [ XXX |4 1
G/Nuts G/Nuts | XXX XXX XXX [ XXX |1 4
Millet XXX XXX XXX XXX [ XXX |0 5

5.9.3 Direct Matrix Ranking

Direct Matrix Ranking alows the PLA team to identify lists of criteria for a
certan object. It dlows the team to undersand the reasons for loca
preferences for such things as tree species, or crop vaieties. The criteria are
likdy to change from group to group, and women may have different criteria
for certain trees from that of men.

Process guidelines:
(1) Ask community members to sdect a set of items/objects that are important to

them and which they want to rank (Examples. animds, tree species crops
fruits, etc.);

(2) Lig the mogt important items (not too many);

(3) Find out criteria by asking:

“What is good about esch item? Wha dse? (Continue until
there are no more replies)”.

“Wha is bad about each item? What ese? (Continue until there
are no morereplies).

(4) Lig dl the criteria You may wish to turn “negaive’ criteria into “pogtive’
ones by usng the “opposte’ expression, for example “vulnereble to pests’
becomes “resistance to pests’.

(5) Draw up ameatrix. For each criterion ask which object is best:

- “Which is beg, then next best?’
- “Which isword, then next wors?’
- Of the two remaining ask, “Which is better?’
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Table3:  Example of direct matrix ranking

Criteria Tree Species
Eucalypt | Palm Acacia Pine
us
Fuel-wood 4 1 2 3
Building 4 1 2 3
Rt 1 4 2 3
Medicine 4 1 3 2
Fodder 3 - 4 2
Shade 4 3 1 2
Charcoal 2 - 3 4
Total score 22 10 17 19
Rank A D C B
Key: 4=Begt; 1-Worst
Q: If you could choose only one species, which tree would you choose?
A: Eucdyptus

(6) Ask: “Which criterion or factor is most important?
(7) Force a choice “If you could only have one of these, which one would you

choose, and why?’
5.9.4 Wealth (or well-being) ranking

This tool can be used to invedigae perceptions of wedth differences and
inequdities in a community, to discover locd indicators and criteria of wedth
and wdl-beng, and to edablish the rdative wedth of households in the
community. It can be useful if, for example, one is interested in identifying
who the poor people are and how they may currently be targeted.

Wedth ranking is done by making a lig of dl households and asking different
people to sort them into categories according to their own criteria of ‘wedth'.
The term ‘wel-being is often used, snce perceptions of wedth usudly
indude nonreconomic criteria Often only three categories are needed: the
poorest, middle and richest (or much better-off). However there is no “right”

number of categories, and communities should dways be left to determine
their own categories using their own criteria

Stepsin Wealth Ranking

(1) Identify a group of people who ae knowledgesble about the well-
being of the community and who represent different categories and
dhades of the populaion (men, women, youth, educaied, non-educated,
etc). These will serve as your community representatives.

(2) Explain the purpose of the exercise (for example to undersand more
about the different categories of well-being or wedth in a community
with aview to recommending action or targeting).

(3) Ak the community representatives to lig on cards dl households in
ther village. Only one name should be written per card. Remind the
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team that no household should be missad in the liging (incduding those
for people who may be sngle, widows, or those without a home).

(4) Begin with a generd discusson on povety: how it is percaved in the
village, who is affected by it, how it has been changing over time, and
how it affects different people differently.

(5) Ask the team you sdected to identify the main categories of wel-being
in the village, and to spel out the specific characteristics for each of
the categories. A start could be three or four categories.

(6) Explain how the exercise will be caried out: one person reading cards
of housshold members and others asdgning the cad to a given
category.

(7) Follow up the asdgning of cards with the quedion: “Why is ghe in this
category and not in another? As the reasons unfold, add to your it of
characteridics. As the exercise progresses it may dawn on the
community that there are actudly more categories than they had
previoudy defined. Add more categories as the need may arise.

(8) After dl the cards have been assgned, ask the community members
whether they wish to make any changes to ther dlocations. If they do,
find out REASONS WHY. Following this ask them to count the cards

in each category.
(9) Find out whether in the last 5-10 years (period may vary) some people
have moved from one caegory to another — “upwards’ or

“downwards’. Edablish the nature of movement (sudden? Sow?
Other?) and the reasons for the movement.

(10 Egtablish with the community whether more people have been
moving “upwards’ or “downwards’ and the reasons why.
(11) Ak one of the community members to transfer the results of

the exercise to a lage paper. A pie-chat representing different
categories of well-being may be one way of representing the outcome
of the exercise.

Thingsto note:

(1) Wdl-being andysis can be a sendtive exercise. Teams should way the pros
and cons before embarking on its use Good rgpport with the community is
awaysimportant for a successful well-being exercise.

(2) A lot of “dde discussons’ take place during the process of wel-bang
ranking. These are very important as they tend to bring out peculiar or
“uncharecterigic’ issues and comments. Ligen very caefully, especidly, to
the Slent voices.

(3) In undertaking well-being andyss you may find it necessary to separate men
from women, as there are sometimes likdy to be different perceptions of
indicators of poverty.

5.10. Livelihood analysis

Livelihood andyss is a method of meking detaled examination of the way
tha an individud, a household or a given community lives and survives The
andyss hdps communities and researchers to have a better understanding of
how they cope and why they make ceatan decisons how they spend money



and wha their priorities are. 1t dso heps people to think about their sources of
income versus expenditure, and to look for opportunities and plan ways to

solve ther problems.

PPA researchers may find this tool rdevant in the understanding of how
paticular individuds households or communities survive or how they make
their decisons.

Sepsin making a Livdihood Andyds

(1) Identify the individud, housshold or category of people that you want to
underteke a livelihood andyss with (these could, for example, be pessant
famers, the pooret category of the community, womenheaded
households, HIV/AIDS household, etc).

(2) If a Wedth Ranking exercise has been done previoudy it may be helpful
in identifying particular categories for whom livelihood andyss may be
caried out. You may adso condder such indicators as income Sources,
household 9ze and compogtion, expenditure, livestock, etc.

(3) Agree on the spedfic quedions that you will be asking, who will vist
which household, how the information will be recorded and how you will
give feedback (information as to wha has been found) to households who
participate, and to the community?

(4) At the chosen household explan wha the purpose of the livdihood
andyds. This is to enable the community to underdand how they ae
urviving, So that together plans can be meade to dleviate their problems.

Examples of livelihood analysis drawings:
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(5) Draw alargecircleto represent a household.

(6) Ak community, household or individud members to indicate the various
“things’ on which they survive Use locd maerids (dones, seeds, leaves,
fibres, etc) egpecidly if the communty that you are working with is not
literate. The number of, say, sones or seeds could be usad to indicate the
quantity of income or expenditure.

(7) Ak the respondents to explan in which way the indicaed how the
identified factors ae rdaed to household, individud or individud
urviva.

(8) If you are interested in knowing about people’s perceptions on how they
could survive better, discuss with them any knowledge you have regarding
time schemes, income generating activities, assstance from NGO's,
CBOs, etc. Ask them their opinion regarding obstacles and opportunities.

Example of questionsfor Livelihood Andyss

Who livesin this house or homesteed (by age, ex)?

Which members contribute to the household income (in cash, credit, food,

barter labour or goods land, loan of agriculturd equipment, home

ownership, supply of seed, fertilizer, etc))?

Which other people outdde the household contribute to income (family,

friends, community organisations, etc.)?

What are the household expenses (for food, clothing, rent, tools, seeds

schoal fees, loan payments, recregtion, etc.)?

To what extent does household income meet the expenses?

How are livelihoods affected by seasons? Which times or seasons ae

better or worse? How does one manage?

What in recent times has hdped you or your household to survive better or
" to meet your expenses better?

What in the recent past has made it more difficult for you to survive or

Mmeet your expenses?

In your assessment what would help you better cope with your expenses?

5.11. Focusing on Gender

In the context of the PPA, gender refers to the socidly ascribed roles of men
and women. The concern for the research teams here will be with identifying
and discussing differences in vulnerability among men and women, and how
what are “normdly” cdled mde and femde tasks and behaviours rdate to
these. As will be observed from the research, women men, girls and boys
perform different roles They dso face different problems and opportunities
because of those roles. Socidly defined roles are learnt over time and vary
from culture to culture. However, in mogt cultures women and girls have
lower pogtions and less power than men and boys. This may have both direct
and indirect implications of poverty on women.



PPA will thus lay specid emphass on degpening underdanding of gender and
poveny relations. Focus on:
the ways men and women experience vulnerability to poverty, induding
causes and manifestations
the roe of intra-household inegudities and processes in  determining
poverty
the part played by power rdaions in the community and wider society
gender issues among Specific categories of the poor (youth, disabled, etc.)

Thefollowmg questions may aso be aussful guide:
Why do men’s and women'’s priority concerns seem to be dfferent?
How much inequdity and deprivation on different dimensons is hidden
when the focusis on poor and rich househol ds or communities?
Are women's lives made poorer manly by ther own husbands, by
particular circumstances? If so, which are these?
In terms of vulnerability, what does it mean to be both disabled and femde,

or a youth and femde, or edely and femade or a member of an ethnic
minority and femae? eic.

Are the gender issues different among people experiencing different
livelihoods, such as pastordists or cultivators? etc.

How do inditutions and policies hdp or hinder women's efforts to improve
conditions for themsalves and ther children?

5.12. Toolsfor Gender Analysis

Three of the better known PLA tools to hep communities understand better how
men, women, boys and girls rdate in society and how this promotes or retards
development are:

(2) activity profiles;

(2) access and control profiles, and

(3) and influencing factors.

5.12.1. Activity profiles and their purpose

Adtivity profiles are amilar to cdendars, for gender andyss Different activities
performed by women are compared to men and boys to girls. Details are andysed
showing where, and how frequently the activities are done. The andyss forms the
bassof identifying who has a heavier workload or respongibilities and why?

Stepsin making Activity Profiles

1 Bring the community together and explain that the purpose of
meking activity profiles is to hep in undersanding and comparing
workloads and responghilities between men, women, boys and
girls

2. Decide as a team if there is a specific topic or problem tha you
would like to focus on in doing the adtivity profile for example,
fishing, cattle-keeping, farming, €tc.



3. Decide, again with the team, if you need to subdivide the men and
women into further categories (eg. edely and youth or children
and adults).

4. Form a cirde around a bare sport of ground or put a large sheet of
paper where everyone can see it.  Ask the group to lig dl the
activities men, women, boys and girls do in an outsde the home
Have them use different locd materids to represent different tasks
or have them use symboals, or write on the chart paper.

5 Allow the discusson to progress by itsdf, with  minimum
interruption. From time to time use the questions you prepared in
advance to encourage community members to identify activities
that they may have forgotten or smply ignored. Key questions here
may be “What dse do only women or only men do? How much
time does this take? How often must it be done?’

6. Encourage people to explan why only men or only women or only
boys or only girls must do these taks (eg. custom, superdition,
strength etc.).

7. After the profiles have been completed, look & the generd picture
it mekes and encourage discusson of equdity, burdens and
opportunities (eg. "which group or sex does more work than the
other? Why should this be s0?).

8. Bring the groups together to compare profiles Ask whether any
group underestimated the others activities? Discuss whether men
or women boys or girls have more less or equa burdens. Also
encourage the people to think about what dl this means and what
could be done by the community to solve problems reated to
gender roles.

9. Identify a member of the community to hep copy what has been
done from the ground onto pgper for the community to use and
keep. Make an extra copy for the field research team.

Thingsto note:

Assgn roles to each team member (facilitator, smdl group leaders,
trandator if needed, recorder, etc) and plan how you will each hep guide
community paticpants in usng the activity profile the access and control
profile and the influence factors toal .
Discuss whether you need to trandate difficult terms into the locd language
(eg. "gender”, "andyds’, "profile’ access, etc.) and agree on the terms.
Pan for what locd materids you may need to carry out the exercise, for
example gticks stones, leaves, seeds, etc.
Lisen carefully to the discusson that goes on as the activity profile is being
developed. This may give you some indghts into the reasons why roles are
ascribed in one way or the other.
Examples of possible questions in making activity profiles

- What ae typicd activities (jobs, work, respongbility) thet women adone do
in the community? What activities do men done do? Wha activities do
boys do? What isdone by girls? What istypicaly done by ether sex?
How frequently and when are these activities done (by season, proportion
of the day or month, etc.?)




What are the problems faced in undertaking these activities?
Why are these activities done exclusively by men, women, boys or girls

5.12.2. Access and Control Profiles and their purpose

The main objective of Access and Control profiles is to enable communities and
researchers to look at the resources that are reguired for undertaking the activities
that are shown in the activity profile by men, women, boys and girls. The access
and control profile heps the communities to examine the difference in who has
the right to and who has control over resources, as well as which group benefits
from the named activities.

By meaking access and control profiles, the communities may become more aware
of the inequdity in power between groups. It may hep them identify condraints
faced by men, women, boys and Girlsjust because of their gender.

Stepsin making access and control profiles.

1 Fird, agree with team members or the community if there is a specific topic or
problem on which andyss of the access and control profile needs to be made
(thiswill naturdly follow from the activity profile that was described above).

2 Devdop an gopropriate ligt of questions for the andyds.

3 Bring the community together and explain the purpose of meking access and
control  profiles (to hdp communities and researchers to understand who is
control of the resources needed for specific activities).

4. Divide into smdler groups of men, women, boys and girls as was the case
with preparation of the activity profile.

5 Review the lig of activities from the activity profile. This time ask the group

to lig dl the resources that men, women, boys and girls need in order for them

to carry out their different activities.

Then ask, “Who controls the resources that are needed?’

Stand back and let the people complete their own access and contral profile

Use the questions you prepared in advance to encourage and keep on the

ubject.

8 After making the access and control profile, discuss the results with
community and team members.

N o

Possible questions to help with development of access and contrd profile:

What resources (money, time, tools, credit, trangport, labour, permisson of
making decisons, machinery or Equipment, food, etc) are needed to do the
activitiesthat women do?

Whét resources are needed to do the activities that men and boys da?

For each resource, who has control over the resource?

How does lack of access to the resource by the person who needs it affect
the activity?

Why are some resources not in the control of the person who needs to use
it?

What have been the changes in access and control over the last 10-15
years?
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5.12.3. Influencing Factors

Influence is “the power which people have over others to behave in a particular
way. In gender andyss the tool of influencing factors endbles us to understand
people, events or Stuaions that have caused differences in what men and women
do and how they behave.

With the influencing factor tool, reseerchers and community members can become
more aware of the exisence and origins of gender roles, how roles, access and
control have evolved or changed over time, and what posshilities exist for change
inthefuture.

Sepsin looking for influencing factorsin Activities, Access and Control.

1

After making Access and Control Profiles, team members should develop
a lig of quedions to bring out the influencing factors on gender activities,
access and control.

Bring the community together and explan the purpose of looking a
influencing factors on gender activities, access and control.

Divide the community into smdler groups of men and women (and by age
if needed).

Review the ligs of activities from the activity profile. This time ask the
group what activities did only men or only women do in the past, wha
control did they have, etc? Wha changed over time, and why?

Stand back and let the group complete their own influencing factors list.

After the different groups (men and women) have completed, bring them
together for adiscussion of changes over time and the reasons why.

Bring the men and women's groups together to compare ther idess.
Compare whether men reported more or less the same as women or were
their ideas different about the past?

Encourage the people to think of what could be done by the community to
solve problems rdated to gender rdated activities, access and control.

Ask one community member to copy the visud from the ground onto
paper for the community to use and keep, and make an extra copy for the
research team.

Examples of questionsto help identify influencing factors

What roles or activities did only men perform in the past? What roles or
activities did only women perform in the past?

What access and control did only men have in the past? Wha access and
control did only women have in the past?

What roles/activities and access/'control are different now?

What has contributed to this change?

What problems have these changes caused? What opportunities have these
changes caused?

To what extent are roles and activities changing for today’s youth, either
for better or for worse?
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Analysis of gender relations

d The collected data should hdp you to arive a& some logicd
conclusons. The above questions were exploratory. Andyss heps you
to arive a conclusons from many of the diagrams you have drawn o
far.

b You proceed to ask what does it mean for a man to work for much less
hours than his wife dally? How many hours cumulatively per week,
month and year? What does that mean income wise and power
dations?

©) You proceed to help men to chalenge themsdves as to whether this is
actudly how they want to be undersood by ther families and ther
government or whether it is a problem they need to ded with? Etc.

5.12.4. Well Being Analysis and its purpose

Wdl-being Andyss (sometimes amply referred to as Wedth Ranking) can be
ussd to investigae perceptions of wedth differences and inequdities in a
community, to discover locd indicators and criteria of wedth and wel-beng,
and to edtablish the rdaive wedth of households in the community. The term
‘wel-being’ is often used, snce perceptions of wedth usudly indude non-
€economic criteria

The todl is done by meking a lig of dl households and asking different people
to sort them into categories according to their own criteria of ‘wedth’. There
iS no “right” number of categories and communities should aways be left to
determine their own categories usng ther own criteria However it is unlikely
that such categories will be more than five at the most.

A wdl beng andyss is thus a paticipatory tool to hdp communities and
ressarchers identify their most disadvantaged members. It is useful in
identifying locd indicators of wedl being, and planning for different levels of
support needed for different groups people.

Stepsin making aWell Being Analysis

1

Fird, the research team working together with sdlected Key informants from
the community should conditute themsdves into a Wel-Being Anadyss team.
The key informants should have a generd knowledge of their neighbours, such
as members of households, ther average incomes, what they own, and their
problems.  Key informants should be men and women, and from different
socid and economic levels

Assgn roles for the team (facilitator, group leader, recorder, key informants,
etc), and discuss whether during the exercise trandation will be needed.

Pan for what locd materids will be used (ficks, stones, leaves, seeds, €tc.)
and/or “imported” materids (cards or smal pieces of paper, making pens,
notebooks, etc.).

Explan to the key informants what the purpose of a wdl beng andyss is.
Explain that to identify the most disadvantaged households, and to make




devdopment plans they will need to look a the rdaive wdl being of
househalds in their community.

5 Méke a lig of dl households Write the names of the heads of households on
Separate cards or pieces of paper, or use locad materids to represent each
household. Use information provided by key community informants and cross
referenced to the socia map where this exists.

6. Ak the key informants to identify indicators of “wel being” or “wedth” (eg.
“What are your measures for how wel off a household is?’). In a few
indances the key informants might need some prompting on, say, dgns of
being wdl off in the community (Examples land, vehide, shop, household
dze and compodtion, cah income expenditure, access to loans, livestock,
plot Sze, number of wives and children, efc.)

7. For each indicator, ask the informants to identify a different locd meaterid, or
write asymbol or word on a chit of paper to represent it.

8 Ask the key informants to group the households into the categories that they
agreed earlier, such as  “very rich”, “better off/wedthy”, “wdl to do/middle
classOK” and “poor”. Allow them to make adjustments as needed.

9 Discuss “What mekes the difference between households in each category?
Is it possble for households from one caegory to “travd” to ancther) become
wedthier or poorer)? What are the common causes for travelling downwards
into povety? What does the community need (both materid and non-
materid) to enable households to travel upwards and become better-off?”

10. Egablish what the trends have been likein the last 10-15 years.

Thingsto note:
Do not rush to engage the community in a Wel-Beng Andyss before
adequate rapport has been edablished. Wait until you have gained the trust
of the community before using the toal.
Do not eguae “povety” with “laziness’ or “dirtiness’ or anything
judgmentd!

Be sendtive and confidentia in asking about wedth and poverty.
Accept locd key informant’ s ideas about what condtitutes “well being

5.12.5. Venn diagrams and their purpose

Venn diagrams can be used to show the key inditutions and individuds in a
community and ther rdaionships and importance for decison-making.
Different circles indicate the inditutions and individuds When they touch,
information passes between them. If they overlep a litle there is some
cooperation in dedson-meking. If they overlgp a lot there is consderdble
cooperdtion in decison-making.

A Venn diagram is a PRA todl to hdp people understand how organizations in
ther community are rdaed to esch other to hedp with common issues
Examples of organizaions incdude church groups, youth groups co-
operatives, Women Councils, Loca Coundils, €ic.

Thus the diagrans can be used to reved the most important and leaest
important organizaions in the community, ther regpongbility for and ther
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adlity to hdp the community with specific issues They can dso show
relaionships among community organizetions and the relaionship between
the community and outsde organizations.

Stepsin making a Venn diagram

1

10.
11.

13.

5.13

Discuss the purpose of making a Venn diagram, namdy to hedp community
members and researchers to look a locad and outsde community ingitutions,
and see to how they do or don’t work together to meet the community’s needs.
Assgn roles to each team member (facilitator, trandator if needed, recorder,
etc)

Agree with the community what specific topic or issue that you want to focus
on, and devdop a lig of quettions. For example a Venn diagram may be
drawn for development of an agriculturd programme in a community, or for
planning a community water project.

Fnd out from the community “Which organizations in and outdde the
community ae regponsble for (for example supplying seedings, providing
agricultural extenson sarvices, marketing, ec).

Egablish which of thee ae “more important” or “less important”
organizations and why.

Explan that a cdrde will represent each organization they have mentioned.
The more important the organization, the larger the circle should be.

Ak a community member to draw a large cirde on the ground and labd it
with the name of the most important organization.

A, “Which is the next mogs important organization? How important is it?
Does this organization work with, report to or communicate with the first one?
A lot or a litle?” Remind people that the sze of the crde shows how
important the organization is. Explan tha where organizations or people are
related to each other, ther respective cirdes should be shown touching: the
more they co-operate in taking decisons the more ther crdes should
overlgp. If there is not communication or collaboration, the cirdes should not
be shown touching each other.

Ask, Which is the next most important organiztion? How important is it?
Does this organization work with the first one? A lot or alittle?’

Keep asking this until dl organizations have been drawvn.

Allow community members to change the size and postion of the circles on
the ground as needed, and asthey go dong.

. After the diagram is completed, ask the people “Who has the biggest and

gndlest voice regarding the issue? Is this good or bad? ask, “Are the
linkeges between the organizations too much or too litle? Why is this s0?
Can anything be done about this?”

Ask one of the community members to copy the diagram from the ground on
to paper for the community to use and keegp. Make an extra copy for the
research team.

Sequencing M ethods

In order to obtan maximum benefit from any paticipatory research, serious
consderation should be given to nat only the tools or methods
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Table 4: Key stagesin theresearch process and examples of possible methods

Stage(Broad Comments Examples of Possible methods
objective)
Introduction Team is dill a the Obsarvation
beginning of the research (Structured)
process Community Medting
Main objectiveis for (.e with al
team to introduce itsHf to community
the community members)
- Team beginsto know Socid and Resource
about the community Mapping
setting, dynamics, etc. Focus Group
Discussions (for
example with village
leaders)
Prdiminary This gdage immediatdy Focus Group
investigaion follows the introduction. Discussions (with
(Exploratory Stage & which “leads’ groups identified &
stage) picked from the the initia
inroductory  community community meeting)
meeting are followed up. Transect Walks
Picture codes
Detailed A dage when more Wel-beng  andyss
investigation sengtive  information  is (can be modified for
beginning to emerge ue as “vulnerdbility
(efter good rgpport and andyds’)
trus have been built Preference Ranking
with the community). Pairwise Ranking
Cross-checking Gender profiling and
informetion is important andyss
at this stage.
Anayss This is the dage during Indtitutiondl
which degper meaning is Andyss (Venn
given to the emerging Diagramming)
findings of the studly. Fow Diagrams
At this dage ds, Decison and
linkeges between  key Problem Tree
factors and features Andyss
identified by the Stakeholder
research team are made. Andysis
Feedback This is a dage for Socio-drama
sharing back with Community Mesting
community members Posters
key findings and
concdusions of the study.

This dage is dw
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reserved for find
verification of the
correctness  of  collected
and andysed
information.

that are used, but dso to how these methods are sequenced — or the order in which the
methods are applied.

Jug as the rationde for usng one method or another to a large extent depends on the
type of information that is required SO does sequencing depends on the broad
objectives of key stagesin the participatory research process.

For ease of discusson the participatory research process may be divided into five
man dages namdy: introduction, prdiminary invedigation, more detaled
invedigetion, andyss and condusion. By its very naure each of these dages invites
the use of a particular set of methods, asis shown below.

Table 5: Example of how resear ch days can be divided among key activities

Day Activity

Day 1 - Meeting with district officials to introduce the research
and confirm sites.

Discussions with Service Providers at the district level
Communication tothesiteregardingtheresear ch process.
Identification and collection of secondary materials.
Arranging for accommodation and other practical needs.
Compile Field Activity Reports

Day 2 - Settling in into the community
- Initial meeting with village leaders to introduce the

research to thevillage.

Community meeting (Resour ce/Social Mapping?)

Compile Field Activity Reports

Day 3 - Transect walk/s acrossthe village

Community meeting (split between men and women?)
Focus Group Discussions (various groups)

Compile Field Activity Reports

Day 4 - Focus Group Discussions.
Key Informant interviews
Compile Field Activity Reports

Day 5 - Focus Group Discussions.
Key Informant interviews

Compile Field Activity Reports

Day 6 - Joint Analysiswith theteam
Cross-checking information and filling gaps
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Day 7 - Synthesising Field Activity Reportsto Site Reports
Day 8 - Writing up

Day 9 - Writing up (and furthr gap filling)

Day 10 - Feedback to community members.

In a red research dtuation the stages outlined above are not dways as clear-cut as has
been depicted. Often there are overlas between stages and hence in the use of
methods. Overdl, however, the logic is that the fird dtages of the research will be
introductory, followed by exploraion and dealed andyss, followed by condusons
and drawing of summaries.

On a day-to-day bass different teams will dlocate different amounts of time to the
key dages in the research process. The following example is only an illudration of
how, say, time could be dlocated for a 10-day fidd exercise. Each team should agree
on how much time they wish to dlocate to key activities

6.0 ANALYSISOF FIELD FINDINGS

Analyss may be described as:
Fiecing together information
Sorting informeation basing on usefulness
Poaling information together
Synthesising information to make sense out of it.
Having a citicd look a information basng on vaues objectives, modes
attitudes and agendas.
Seeing how things are related or what triggers what?
Making interpretation of datafrom different sand points
Makings sense of the sequence of events, information to meke it gpplicable
Further understanding of the problem.

Common chdlenges in andyss that the research teams will need to be
continuoudy aware of include:

Having too much or too little data
Having poor sats of data

Lacking andyticd skills and not knowing how to make inferences from
available information.

Having biases and/or prejudices.
Not dlocating adequate time for andyds, €c.

It is important that dl research teams invest adequatdly in andysis and dso ensure
adequate dlocation of time for the process.
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The followmg key questions may be useful to research teams
What does it mean? (For ingtance if a repondent says “l am poorer than
| was lagt year.” What does it mean? What was the stuation before? What
has changed? Why has the change affected himher? Who dse is in a
amilar gtugtion?
Why? Why is the respondent saying that he is poorer this year than last
year? Try to askwhy seven times.
What arethe consequences/ implications of theinfor mation collected?
What is the perspective of the respondents on this? What is the researchers
interpretation of the said consequences?

What are the unexpected? Wha in the findings is contrary to “normd”
expectations? What are the contradictions between what is expected and
the reality on the ground.

What is unique? Researchers should ask what makes the respondent, sub-
county, didrict etc...different from the others Wha ae the unique
features?

What is important? This refers to prioritization. What are the key issues
that are coming out?

How to enhance Analysis?
- Usethesix “helpers’: what, why, when, how, where, who?

Provide time for analyss. Do not rush
Do the andyss as and when information becomes avalable. The longer
you pogtpone doing the andys's the more difficult it becomes.
Do andyss collectively to guard againgt biases. Two heads are better than
one. Putting heads together leads to better quaity andyss.
Devdop a working hypothess as you go dong and revise the checklist
accordingly.
Use dl opportunities far crosschecking. If necessary go back and re-
interview the same respondent.
Record the important points carefully
Add unsolicited responses.
Have a holigic view. Link questions and answers. Have the research
quegtion in mind dl the time. Look for the rdationships between different
responses.
Draw prdiminary conclusons with the respondents. Use triangulation,
observation and ask more than one question dl the time on the same issue.
Do not rush to conclusions and do not generdize issues
Try to interpet the data correctly. Understand the locd language and the
way people use and understand certain terms.
Use open-ended questions. Probe. Do not smply teke “Yes’ and “No” for
an answe.
Have good ligening kills
Build good rgpport with your respondents
Record dl relevant information with as much clarity as possble



7.0

7.1

7.2

RECORDING AND WRITING REPORTS
How will the information be captured?

As noted dready, information from PPA fiedwork will be captured a five main
leves namdy:

Thefidd leve: in comprehensively written fidd notes

Fed activity reports the reports that will be coming from each interview.
Stereports A synthessof dl Fed activity reports.

Didrict reports: A synthesis of dl Site reports.

The nationd report: A synthesis of the district reports.

Research teams will initidly focus attention on the first four levels.

Inthefield: Recording your notes

Teking notes is important, before, during and dfter the formd fiddwork activities
and interviews. During the fiddwork write as much as possible in your note
books, and ensure that this is findly written up immediady after fidd exercises
Be as comprehensve and as clear as posshle. As a generd rule, facilitators should
not take notes themsaves, but leave this to other team members.  This will enable
them to concentrate on the subject they are facilitating. It is dso important to take
notes sengitively and with due courtesy.

At the outsst of the process, the facilitator should explan why it is important to
record the discusson and adso explan how documented information will be used.
Notes may incdude the fiddworker's own observations the important things that
ae sad in the course of a group activity that may or may not be reflected in the
formd outputs of the activity, pieces of testimony casudly provided outsde of the
formal encounters, etc.

It is dways important to record exactly participants discusson and andyss. Note
expecidly indghtful remarks or andyss by paticipants and record them
precisdly. However, be sdective — not everything can be written down.
Remember, aso, that a few authentic quotations enhance the impact of a PPA
synthesis report.

When Steps Notes

During Record a much|a Youwill probably need to make abbreviated notes

the discussion as| o All team membes present should assg the

Exercise | posshble informaion recorder in writing down discussions that
they hear

o Befad, be dert, be aware and LISTEN!
o If in doubt, check with other team members
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7.3 Fromfield notesto Field Activity Reports

After the| Getting your notes| o All team membes should consolidate their fidd
exercise and memories notes or write-up what they heard but could not
together record during the exercise
o Avoid your own thoughts and andyd's
Discussing the| 0 Information recorder to read their notes to the
process and teeam. Other team membes to add missng
information information and discuss key points from the
generated. exercise. Discussoniskey
o Discuss process and how this affected the
information recorded.
O A team effort - Do this as soon after the exercise
aspossble
Firg draft of fidd| o Information recorder to write up the fidd activity
activity report report
produced
Findise fidd| o Another team member should check the write-up
activity report into of the fidd activity report
find verson

For each activity thet is caried out in the community, there should therefore be an
fidd activity report which captures the information shared during that sesson. Each
field ectivity report should have the following:

1. A description of the process and how this affected information

2. Information notes (induding quotes)

3. A visud output (if this is avaladle). The visud should be on Normd A4 szed
paper.

4. For diagrams
- Use only white (unruled) A4 or A3 paper
For seasond caendars use graph paper for better output
Draw and write negtly
Leave aclear border around the outsde
Include keys or scales needed to undergtand the diagram
Include other explanatory notes

5. Eachfidd activity report should show :

Heading of the fidd activity

Date and time of day
Approximete duration of fidd activity

Number and nature of participants
Names of PRA team members (and the writer)

Pease ds0 ensure that you write on one Sde of the paper, keep papers in
order, and keep the sections of field activity reports together.
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7.4  From Field Activity to Site Reports

The process of writing Site Reports should gat a the very beginning of the
fiddwork, as soon as the team has a few Fidd activity reports to gat sarted
with. Do not wait to “accumulate’ Field activity reports before you get sarted.

Take care in the organisation of your fidd activity reports so that they do not
get mixed with those from other Stes

7.5. Report writing

Report writing is going to form an essentid pat of PPA researchers task. Sufficient
atention will therefore need to be paid by dl members of the research team to this.
However wdl the fiedd exercise will have been, dl will come to naught if the findings
are not dearly articulated for the others to take note of.

Although some people find report writing quite easy, for the large mgority this is a
vey difficult task. In the second PPA this task is even going to be more chalenging
than was the case in PPAL. The number of Stes that are going to be covered will be
much larger and the issues tha PPA intends to cover are expected to be more
complex. Ye the expectaions of good qudity reports ae quite high, thus
necessitating some specid effort in report writing.

One way in which we can improve our report writing skills and thus become more
confident about writing itsdf is by conddeing the processes thet other writers
employ. Overdl, experienced writers rely on five key steps in writing. One can move
more than once through any of these steps for more information, better organisation,
or amore developed draft.

The key stepsare;

Prewriting: Deciding on the subject, consdering the needs of the reader,
and gathering informetion.

Planning: Choosng apreliminary thesis and organisation.

Drafting: Writing a first draft to develop the man ideas and discover new

Oones.
Revising: Making changes in the theds dructure, content, paragrgphing,
and sentences.

Finishing: Proofreading for grammar, conggency, spdling erors and
preparing the find copy.

(2) Prewriting (can also be used in actual writing)
Step 1: Clarify your topic, theme or subject before sarting to write your report.
Try to answer thefollowing questions:
(1) What is the assgnment that we have been researching about and for which we

need to write a report?
(2) What should we write about the assgnment?
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(3) How can we keep our topic within managegble limits?

(4) What isour purpose in writing about this topic?
(5) Who will be the readers of our report?
(6) What is our role as awriter/s?

Step 2: Makereminder lists of:
topics
ub-topics
themes
interesting findings, issues, paints, etc
quotes

Step 3: Take each of the topics that you want to write about and then use the six
“helper” questionsto begin developing your report:

What was it?

Who was involved in it?
When did it happen?
Where did it happen?
How did it heppen?
Why did it happen?

Step 4. Develop organisational patterns for the report

You may use the “traditiond” methods for presenting information, such as narraion
and comparison, to develop new perspectives on the subject that is being written on.
The followmg format may be useful:
Description: How would you describe it? What are its traits? What are
itsphysica or other characterigtics? How doesit look, fed, sound, etc?
Nar ration: How did it come about? What history does it have?
Comparison: What is it gmilar to or different from? Can it be
compared to something more familia? How is it like or unlike that
dmilar/dissmilar example?
Examples. What examplesillugtrate your topic/point?
Cause and effect: What caused it? What effects has it crested?
Process: How does it occur? What processes does it involve? How is it
used?

(2) Planning: The process could be achieved in three stages as follows:

Stage 1: Choosethe mainideaor thesis

A thesisis a sentence that presents the main idea or set of ideas of the report,an
idea that every fact and detail should support (a thesis may change dfter a first draft of

the report has been written — if the evidence from the research is contrary to the
thesis).
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Thethesshastwo qudities:
It sates the paper’ stopic
It states a specific opinion or attitude concer ning the topic.

Thethess dso helpsto establish the purpose of the report.

Example:

Topic Thesis statement/s (Topic + Opinion or Attitude)
Vulnerability among - Over-exploitation of fish gocks from the
fishermen sea off the coast of Bagamoyo (due to the

policy of liberdisaion of fishing, trade and
markets) has led to heightened vulnerability
of locd fishing communites and to a
serious dedine in fishing livelihoods

Stage 2. Choosing an organisationa pattern

After collection of information and the writing of the preiminary thess statement/s
the next step now is to organise idess. This process continues throughout the rest of
the draftlng A possible guide (ligt) for shaping the report may indlude:
Chronological: tdling the dory; explaning the evoluton of a
problem; and describing the order in which something happened.
Description: describing the layout of a place; the Stuation of poverty
in agiven locdity; trends, the complexity of policy and planning, etc.
Simple to complex: moving from an oveview of a dStudion to
specific detals concerning it.
Thesis/support: daing a generd judgment and then explaining it in
gmdler units Here logicd evidence is useful.
Order of importance: formulating an ordered lig of gods to be
achieved, tasks to be accomplished, or points at issue
Checklist: presenting items to consder, in order, befae peforming a
certain action.
Pr ocess: presenting the steps involved in accomplishing a certain god.
Comparison: judging between two or more dternatives.
Cause and effect: consdering the causes of a problem as well as its
effects. This is usudly a chalenge that makes PRA\PLA claims of less
vaue.
Problem solving: making the decisons necessty to move from a
current Stuation to a desired Stuation. This has implications for policy.

Pros and cons: reviewing good and bad points about an issue and then
meaking recommendations.
Persuasion: aguing for a change of bdief or action — useful for

advocacy.
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Stage 3: Creating a plan for thereport

It is now time to work on the dructure of the report. Note, however, that decisons
may change as you write, but a prdiminary plan ill helps to direct your work. Reed
over your prewriting materids and your thess and attempt usng the following
gpproach:

(a) Developing cluster s, topic outlinesand key statements: Moving from Field
activity reportsto Site Report s

The following steps can hdp us in writing up information that the team now has in the
form of Fdd activity reports. This is only a suggested gpproach. There are many
other approaches Team members should familiarize themsdves with the process and
understand the rationale behind each of the steps.

Stepl: Silent reading

Copies of dl fidd activity reports should be made avalable to each team member,
who should in tun reed each report Sletly, teking note of key points, incuding
process, findings and tentative condusions.

Step 2: Loud reading

Each Fdd activity report is reed out loudly by one of the team members. All the other
team members listen actively, taking note of the most important information in
the Field activity report. Keep your fiedwork notebooks handy. You may need them
for reference.

Step 3: Card Writing

At the concluson of any reading of a Fed activity report each team member writes
down on cads the key points that they discern from the ligening exercise. These
could be process points, findings andyss concdusons, etc. Specific quotes can dso
be written onto cards verbatim. Agree as a team the format and codes that you wish to
use before writing commences. Only one point should be written per card (refer to the
card writing notes for details of how to write cards). After cards for dl Fdd activity
reports have been written, they should now be posted onto a wal or other large
surface.

Step 4: Clustering and/or_categorizing of cards

The team should now proceed to cduster or categorise cards according to common
issues, themes ec. The dudeing execse is itedive and interective. Initid
emphass should be on creding broad caegories or duders. This will then be
folowed by aub-categories and later by a definition of possble linkeges and
rdionships. Give appropricte titles to the dugers and sub-cuders (eg. Coping
Strategies of IDPs).
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Step 5: Write short statements

Usng a flip-chat you should now write short statements that describe the issue's,
findings, conclusons, unanswered questions, etc. Keep the message simple and dlear.
This should in due course give you a number of paragraphs — the firgt building blocks
for your Ste Report. Find gppropriate visuds, quotations and pictures to illugtrate the
dory behind the writing. After writing the Statements check both the cards and the
Held activity reports (and possbly aso your notes) to confirm that no important piece
of information has been left out.

Step 6: Assign draft statements paragraphsto structure

AsIgn your dreft paragrgphs to your pre-determined sructure, being flexible enough
to cater for any need to modify structure.

Step 7: Timeto check

Check for correctness, conssency and vdidity of what you have written. Ensure thet
the datements logicd sense, ae not repetitive, and gppropriately respond to your
thess. This is dso one of the find opportunities for the team to see if there is
information that was not recorded in the Fed activity reports or vitd information that
was recorded but has not been captured in the draft report. After checking, give the

draft to a peer (or colleague) to read and give you feedback on content, style, process,
etc.

7.6  Drafting

Step 1. Practical arrangements
Identify an appropricte place (where you normadly fed comfortable
writing from);
Choose an gppropriate set of tools pens pencdils, caculator, computer,
etc.

Step 2: Sart your firg draft

When you are ready to write:
- begin the drafting process by reviewing the results of your research

and planning.
Put your thess, andyd's,, and outline on one sheet of paper.
Group your notes so that they reflect your intended order of writing.
Write your draft — a this time not worrying about your sarting point —
it could be a the beginning, with a condusion, or in the body of the
report.

Sep 3: Write quickly
- Write quickly, following your outline. If new idess come outsde of
your outline write them down too so that you do not forget them |ater.
Get down on paper every point that supports your thess and fulfils
your objective of informing, anaysing and advocating.
Explore creative options — nothing that you write can be wrong.
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Ignore the following possble voices ingde you: “it is too short”, “this
sentence does not make sense’, “this paragrgph is not dear” — revising
and proofreading will come later!

Step 4: Do not get stuck
Do not dlow yoursdf to get stuck!
If you do not have enough information about a particular point:
leave a dash, and continue with the rest of the report.
- write down the quedtion that you will need to answer laer -
and then continue.
- Return to the prewriting and outline notes.

Step 5: Wrap up your draft writing
Now that your first draft is nearly ready:
make some notes to guide your revison.
jot down points tha need more research or possble changes in
organisgtion.
Jot down any new good idess for inclusion in the second draft.

7.7  Thestructureof thereport

Structure means the manner of building, condruction or organisng; the arangement
or interrelation of al the parts of awhole; the manner of organisation or construction.

Why do we need a structure?

When we read a document, we expect to be able to navigate through it with esse,
finding information presented in a readable way, so that when we put t down we have
got the message.

Readers will need to know what the report is about, why they should read it, and what
action is expected of them as result. They do not want to be daunted by a threstening
layout containing large volumes of information without headings visuds, table of
contents, etc.

Ovedl, the report should have:
(& An introduction — giving background information, outlining methodology, and

dating the main thesis.

(b) A body — dealing the findings and relaing these to the objectives and thess
of the study.

(c) A conduson — which indudes a summay daement of implications of the
findings

The key structurd components that are proposed for Site Reports are:

(1) Title
(2) Qutitle

(3) Originator/Publisher

(4) Tdbleof contents

(5) Introduction/Rationde/Purpose
(6) Chapters, Sectiong/Parts
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(7) Headings and subheadings.
(8) Numbering systems.

(9) Bullet paints

(10) Visuds

(11) Appendices.

(12) References

(13)  Index.

The following tips/questions could be useful when one is developing a dructure or its
contents:
Identification: Have you identified where, when, and with whom the
research was done?
Objectives Have you spet out what the research set out to do in the
fiddinthefirgt place?
M ethodology: What process was followed? What methods were used?
What did the process and methods hdp to bring out? What limitations
did you encounter with the process and methods? How were they
overcome?
Findings Wha were the most important findings of the research?
How did the findings hdp answer the research questions? How did
they differ from expectation? What lessons do we learn from these?
Conclusions and Recommendations: What are the main conclusons
from the sudy? Wha implications do these conclusons have for
different  dekeholders  but  paticulaly  for  policy? What
recommendations do you make fran the study?

8.0 TEAM ACTIVITIESAND ROLES:

There are four key activities or roles during a PRA exercise. In the ided dStuation,
you could have one person for each key activity or role. However, in redity this is not
adways posshle as certain dtuaions may require the team to Solit. The key roles are:
facilitator, process observer, information recorder and trandator.

Facilitator - Introduces the exercise

Interacts with community and draws out views from
vaiouspeople

Fecilitates the fidd exercise, linking interview
objectivesto overall research objectives.

ProcessObserver - Deds with “specid” or “difficult”  community
members

Observes and records the process

Informs facilitator if things are going wrong

Obsarves how other team members are coping with
ther tasks, and organises help if thisis needed.

I nformation - Records information raised during discussion
Recorder - CopiesVisud output
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Trandator . Trandates between facilitator & community & other
members

Helps identify aeass of context that other team
members may not be familiar with

Helpsinterpret on request (to convey meaning)

Locd mohbilisars should be e to asis with trandaion, mohbilisng the community,
fadliteting logidics identifying locd-levd information, building rappat and linking
up the team with people and inditutions a the locd leve.




APPENDIX 1

Glossary and List of Acronyms®

Analyss: The process of bresking up a whole thing into smdler parts in order to
sudy itslogica make up.

Assets of the poor: An as# is a ussful or vauable qudity, skill or person. Assets
of the poor indude:

Natural capital (land, forests, water, marine and wild resources);
Produced capital, (like physical infrastructure and credit);

Human capital (nutrition, health, educaion, locakknowledge and kills);
Social capital (the benefits from a dense pattern of association);
Financial capital (the financial resources); and,

Palitical capital (power or powerlessness).

Attitude: A manner of acting, thinking or feding that shows ones digpogtion or
gpinion

Accountability: Being answerable for resources, respongbilities, etc.

Behaviour: Theway aperson acts or conducts themsdlves, their manners.

CBO: Community Based Organization

Community: A group of people living within the same geogrephica area sharing
common resources and comprising of different categories of people with common
but aso different needs and interests.

Communication: A twoway process of sharing information.

Cross-check: To ensure that something is true by checking severd times, from
different sources and sometimes using different teams or people.

Facilitate Guide, support and create a friendly environment to dlow people do
things themselves.

Gender Roles Wha men or women do that is determined by their soadisation.
Key Informant A person who serves as an important source of information

Marginalized A group of people kept within a lower limited place in life; people
who are left out of the decison —making process.

® The glossary should be read in the context of the participatory poverty assessment (PPA). Some of thewordsand
phrases listed here carry amore technical or intrinsic meaning when used elsewhere in a different context.
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Mobilize To put into motion; to organize for action.

NGO NornGovernmental Organization

Objectives: One sgods, amsor target

Opportunity achange or solution thet is avallable to solve a problem

Owner ship to fed asif one owns something; to have the legd right of possession
Participate: To beinduded, take part, share, contribute and be involved

PLA: Paticipatory Learning and Action

Policy: A st of idess or plan of what to do in paticular Stuations that has been
agreed officidly by Government. It is a guide to decisons and behaviour intended
to simulate, support or guide actions in a desired direction towards an objective.
Principles. Man bdiefs, ethics, vaues or philosophy.

Resource: Avalability of money, property or assets that can be drawn upon; a
means of accomplishing something; a source of strength from within oneself.

Skill: Greet gbility that comes from training, practice or naturd talent.

Symptom: A sSgn or indication that shows that some root cause is present; not the
direct reason for a problem.

Team: A group of people working together in aco-ordinated effort.
Tool: A method or insrument used to get the job done.

Technique: A way of usng basc ills.
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APPENDIX 2

Example of research plan

Research objective: past experience with development projects in village 1.

Topic Sub-topic Semk Focus group SSI with resource | Other PRA
Structured SSi persons tool
Interview
(ssn)
Work
Group
Identity of History, 0] o) Village | Historical
past project nature Committee profile
o]
Location Resource
o) O(women) map
Level of OLocal leaders/
participation teachers)
Performance Village O(women) OVillage leaders Venn
of community council diagram
Institutions O(women) OVvillage leaders
Religious "
communities O(groups)
Groups
Evaluation  of Usefulness 0] O(poor) O(priests) Wealth
Current to worse off ranking,
situation people (o) O(women) o (women | services &
Usefulness council) opportuniti
to women (@) 0] (poor es map
women) O(all above)
Problems (o] Services &
o] (poor | O(all above opportuniti
Solutions women) es map
proposed Pair wise
ranking
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